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Essential Questions: 

“It’s not how smart you are, it is how you are smart.” 
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Figure 1.2 Strategies Within the Essential Reading Components

Word Study:
Phonological Awareness 
and Phonics

Word Power:
Vocabulary

Finding the Flow: 
Fluency

All Roads Lead to:
Comprehension

 1. Rhyming 

 2. Isolating and 
Identifying Sounds

 3. Blending and 
Segmenting Sounds

 4. Synthesizing Sounds

 5. Analyzing Sounds

 6. Embedding

 7. Spelling

 8. Recognizing

 1. Associating

 2. Contextualizing

 3. Categorizing

 4. Visual Imaging

 5. Analyzing Words

 6. Word Awareness

 7. Wide Reading

 8. Referencing

 1. Phrasing

 2. Assisted Reading

 3. Rereading

 4. Expressing

 5. Pacing 

 6. Wide Reading

 7. Accuracy

 1. Previewing

 2. Activating and 
Building Schemas

 3. Predicting

 4. Questioning

 5. Visualizing and 
Sensory Imaging

 6. Inferring and Drawing 
Conclusions

 7. Determining 
Importance

 8. Summarizing

 9. Synthesizing

Literacy is the basis for all other content-area learning. If students cannot read and write 
proficiently through various modes of meaning, their resulting inability to acquire necessary 
academic achievements in other areas becomes a deficit for learning. Content-area literacy 
involves students reading and writing about multiple forms of texts (Readence, Bean, and 
Baldwin 2007). The literacy communalities of reading, writing, and thinking still underpin 
these content areas, even with a variety of text formats. Multimodal learning is necessary in 
helping students meet the challenges of multiple forms of text in today’s society across content 
areas (Jewitt and Kress 2003; Shanahan and Shanahan 2008; Thompson 2008; Unsworth 
and Heberle 2009). These various modes of text representations (e.g., digital media, artistic 
designs, symbols, and images) support the learners’ meaning-making process. Teachers who 
are serious about their commitment to developing a comprehensive literacy classroom must put 
this commitment into practice with a daily schedule that devotes ongoing literacy development 
throughout the entire day, throughout all content areas. Integrating with the content areas 
of science, social studies, and mathematics is the key to sound and relevant learning. Several 
important factors that support high-quality literacy learning instruction while implementing 
the standards, include maximizing the time students spend on reading, blending reading and 
writing into every subject area, explicitly instructing students about how to construct meaning 
from texts, applying critical literacy, incorporating inquiry-based learning, reading closely to 
use text evidence to support reasoning of understanding, and providing students with many 
opportunities to discuss what they are reading and share from different points of view (Behrman 
2006; Hall and Piazza 2008; Knapp 1995; Lenz 2006; CCSS 2010).

Know the Standards and Strategies

2

pplication: Using Knowledge
Phonological Awareness & Phonics StrategiesA

Word study is the art of examining closely how words are designed phonemically 
(________), phonetically (alphabetic principal), *letters morphologically 
(_______________ of words), and orthographically (_________). CSR p.31

Word Study
 onsideration: Building KnowledgeC

Isolating & Identifying 

Mirror/Mirror  (CSR p. 47-48) Think Sounds  (CSR p.52-53 ) !
“How do you position your mouth for /___/ sound?”!
     !
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Classroom 
Application

Word Study
Synthesizing
Sounds
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Techniques for Synthesizing Sounds  

Stir It Up 

Purpose: ELL Technique:

To listen and identify sounds and letters in words and produce 
additional words that have the same identified letter-sound or 
syllable correlations

Yes

Materials:

Text 

ABC card set (optional: can be 
created on index cards; one letter for 
each card)

cookie sheet

magnetic letters

display options (chart paper, 
dry-erase boards, interactive 
whiteboard)

chef hat

bowl

magazines with food pictures

Learning Phases 
Hold up an ABC card and state the letter name and sound associated 
with the grapheme. Name a food that begins with the sound on the 
ABC card. Repeat with two or three more ABC cards. Place ABC cards 
in a circle or oval shape on the floor, and put a chef hat in the middle.

Have students stand on the outside of the circle so they can walk 
around the cards. Turn on music, and have students begin to march 
around the cards like a game of musical chairs until you turn it off. When 
the music stops, have students look down at the card closest to them. 

Call out a letter or a letter sound, and have students determine if they 
are standing by a matching ABC card (the same letter you called). 
The student standing by the selected letter jumps into the circle and 
can hold the chef hat. The student “chef” adds to the pretend class 
soup a food object that begins with the sound or letter called. Create 
a class word list for all to see, and discuss the meaning of the words 
generated throughout the technique:

If the added ingredient begins with the same sound that was 
called, the other students say, “Stir it up, stir it up,” while they 
are making a stirring motion. If the ingredient does not match, 
the “chef” students say, “Take it out, take it out” while making 
a motion that pretends to be pulling it out and throwing it over 
their heads.

Word Study
Synthesizing
Sounds
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Techniques for Synthesizing Sounds  

Stir It Up 

Purpose: ELL Technique:

To listen and identify sounds and letters in words and produce 
additional words that have the same identified letter-sound or 
syllable correlations

Yes

Materials:

Text 

ABC card set (optional: can be 
created on index cards; one letter for 
each card)

cookie sheet

magnetic letters

display options (chart paper, 
dry-erase boards, interactive 
whiteboard)

chef hat

bowl

magazines with food pictures

Learning Phases 
Hold up an ABC card and state the letter name and sound associated 
with the grapheme. Name a food that begins with the sound on the 
ABC card. Repeat with two or three more ABC cards. Place ABC cards 
in a circle or oval shape on the floor, and put a chef hat in the middle.

Have students stand on the outside of the circle so they can walk 
around the cards. Turn on music, and have students begin to march 
around the cards like a game of musical chairs until you turn it off. When 
the music stops, have students look down at the card closest to them. 

Call out a letter or a letter sound, and have students determine if they 
are standing by a matching ABC card (the same letter you called). 
The student standing by the selected letter jumps into the circle and 
can hold the chef hat. The student “chef” adds to the pretend class 
soup a food object that begins with the sound or letter called. Create 
a class word list for all to see, and discuss the meaning of the words 
generated throughout the technique:

If the added ingredient begins with the same sound that was 
called, the other students say, “Stir it up, stir it up,” while they 
are making a stirring motion. If the ingredient does not match, 
the “chef” students say, “Take it out, take it out” while making 
a motion that pretends to be pulling it out and throwing it over 
their heads.

Word Study
Synthesizing 

Sounds
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Have additional cooks (i.e., students with ingredients they think 
should be added for the selected letter/sound) jump into the pot 
and share their “ingredient” for the soup. Then start the music 
again and repeat.

Have teams or partners review the generated list and study each word. 
Students should discuss the application of the word to the content of 
study, how they have used the word, and retell a story using the words.

Invite students to use the words from the created class word list to 
sort them by various word characteristics (e.g., number of phonemes 
or graphemes, beginning sounds, positioning of vowels). 

Extensions 
Say a food item or a purposeful word from a content-related text instead of a letter 
and think aloud the number of syllables in the word. Demonstrate standing by 
that word, jumping into the pot of soup, and say another food- or content-related 
vocabulary word with the same number of syllables incorporating the analyzing 
strategy. Discuss how the chosen word adds value to the content. 

Place a magnetic letter on each of the ABC cards and have the student who adds an 
ingredient to the soup place his or her magnetic letter in a large bowl in the middle of 
the circle. After several students have added to the soup bowl, use a large spoon to 
“stir it up.” Pour the letters out on to a magnetic cookie sheet, and have students use 
the letters to try to make words that relate to the unit of study. 

Ask students to find pictures in cooking magazines that correlate with a specific letter 
sound. Collect the pictures in a large class cooking pot and display as a springboard 
to future learning. 

Stretch It 
Purpose: ELL Technique:

To recognize and demonstrate combined knowledge of all letter-
sound correspondences

Yes

Materials:

text 

letter sets

dry-erase marker

straws

rubber bands

Stretch-It Strips (see stretchstrips.
pdf) 

Optional: visit http://www.
ValerieEllery.com for hands-on 
Stretch-It Strips 

audio recorder (optional)

Word Study
Rhyming
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Record some poems for use with this technique and place them at 
the listening center. Have students listen to the poems on their own 
and draw the rhyming words or have precut shapes from felt or foam 
board that represent the desired rhymes. Have students put together 
the felt or foam pieces to “build a rhyme.” 

Extensions 
Introduce students to a variety of rebus stories. For example, read I Love You: A 
Rebus Poem (Marzollo 2000). As a class, compare the Draw a Rhyme technique to a 
rebus story. Create a group rebus story to correspond with a current content subject 
or piece of text. (Nursery rhymes make great rebus examples and can be found on 
the Internet (e.g., Enchantedlearning.com.) Reread the text, noting rhymes in the text 
by whispering them when you encounter them as you are reading. 

Use interactive electronic play-a-sound books and have students match or touch the 
picture that goes along with the story as it is read. Students may also visit “Construct 
a Word” on the Read/Write/Think website (www.readwritethink.org) and generate 
words that correspond with the rhyme.

= musical / 
rhythmic 

= verbal / 
linguistic

= visual/ 
spatial

= logical / 
mathematical

= bodily / 
kinesthetic

= intrapersonal

= naturalist / 
environmentalist

= interpersonal

“Where do you hear the sound /_/ in the word____?” !

Hot Seats  (CSR pg. 50)  

Isolating & Identifying Mirror/Mirror  (CSR p. 47-48) 
!
“How do you position your mouth for /___/ sound?”!
     !

RF.2   

Demonstrate understanding of spoken 
words, syllables, and sounds (phonemes).

RF.3

Know and apply grade-level phonics and 
word analysis skills in decoding words.

http://www.valerieellery.com
http://www.valerieellery.com


Word Study
Isolating and 
Identifying
Sounds
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Provide mirrors during independent-writing time for students to utilize 
while encoding words. They may check the position of their mouth for 
specific sounds (i.e., initial sounds, vowel sounds, syllables, affixes, 
or roots of a word). Students can record (illustrations or narrative) in 
their Word Study Journal what they observed as they positioned their 
mouth for the specific sounds.

Differentiation 
Substitute sounds for a multisyllabic word from a familiar text or content area and say it 
aloud, isolating the syllables (e.g., reflecting or equation). Teacher Talk Example: When I 
produce the /r/ sound in the first syllable (re-), I see my lips are the shape of a circle and I 
feel my tongue lifted and then moving down toward my chin.

Extensions 
Create a chart with four or five letters as the categories. Collect items that correlate with 
the letter sounds in a basket. Have students select an item, check the position of their 
mouth in the mirror, and then place an object under a corresponding picture to complete 
the chart. Suggested Teacher Talk: How do you position your mouth when you start the 
word _____? for the final sound in the root _____?

Create a digital portfolio of sounds by having students use a webcam and voice 
recording software or an app. Students produce a sound while taking a picture of 
their mouth formation and recording the sound they pronounce. 

Using a digital camera, have student groups take pictures of their mouths as they 
form letter sounds. The pictures can be used to create digital books by importing 
them into a PowerPoint™ slideshow. If desired, have students record and insert the 
sounds that are demonstrated in each picture.

Alliteration Activation Creation 
Purpose: ELL Technique:

To identify initial sounds and create additional words that begin 
with the same sounds to supply rhythm, repetition, and meaning 
in a story, poem, or song to demonstrate a form of figurative 
language

Yes

Materials:

text with alliteration (poetry, jingles, 
song lyrics)

small objects (e.g., ball, pencil, 
marker)

bucket or bag

chart paper

clip art or pictures of common 
recognizable items (e.g., dog, car, 
child)

drawing paper

Word Study
Isolating and 

Identifying
Sounds
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Techniques for Isolating and 
Identifying Sounds  

Mirror/Mirror 
Purpose: ELL Technique:

To identify and demonstrate positioning of the mouth, lips, jaw 
and tongue with isolated sounds in a spoken word

Yes

Materials:

a piece of familiar text 

hand-held mirrors (or visit http://
www.Valerie.Ellery.com for Mouth It 
Mirrors)

basket

dry-erase boards and markers

Word Study Journal

digital camera

chart paper

Learning Phases 
Select a word with three sounds from a familiar text and say it aloud, 
isolating the beginning sound. Look into a handheld mirror and notice 
the position of your mouth (lips, tongue, jaw). Being specific, tell 
students what you see in the mirror. For example, “When I produce 
the /d/ sound in the word dog I see my lips are open and I feel my 
tongue touching the roof of my mouth.”

Have students practice positioning their mouths to say the sound you 
isolated. Select several volunteers to describe the formation of their 
mouths on a particular sound given. Have students place their hand 
on their throats as they vocalize a sound, a syllable, or a word and 
notice the rhythmic feature of the highlighted sound(s).

Have students work with a partner and select a word from a familiar 
text. One student will produce sounds from the word, study their 
mouth in a mirror, and describe to their partner what they notice 
for their mouth position. Partners will then switch roles so each one 
is able to observe the position of their mouth and verbalize their 
observation. Select another word with three sounds from a familiar 
text and ask partners to isolate the medial or final sound in the word. 
Partners will again observe their mouth and describe what they see 
to their partner. Suggested Teacher Talk: What do you notice about 
your tongue/lips/jaw when you say the sound _____?

pplication: Using Knowledge
Phonological Awareness & Phonics StrategiesA

Isolating & Identifying Mirror/Mirror  (CSR p. 47-48) 

Word Study
Isolating and 

Identifying
Sounds
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Techniques for Isolating and 
Identifying Sounds  

Mirror/Mirror 
Purpose: ELL Technique:

To identify and demonstrate positioning of the mouth, lips, jaw 
and tongue with isolated sounds in a spoken word

Yes

Materials:

a piece of familiar text 

hand-held mirrors (or visit http://
www.Valerie.Ellery.com for Mouth It 
Mirrors)

basket

dry-erase boards and markers

Word Study Journal

digital camera

chart paper

Learning Phases 
Select a word with three sounds from a familiar text and say it aloud, 
isolating the beginning sound. Look into a handheld mirror and notice 
the position of your mouth (lips, tongue, jaw). Being specific, tell 
students what you see in the mirror. For example, “When I produce 
the /d/ sound in the word dog I see my lips are open and I feel my 
tongue touching the roof of my mouth.”

Have students practice positioning their mouths to say the sound you 
isolated. Select several volunteers to describe the formation of their 
mouths on a particular sound given. Have students place their hand 
on their throats as they vocalize a sound, a syllable, or a word and 
notice the rhythmic feature of the highlighted sound(s).

Have students work with a partner and select a word from a familiar 
text. One student will produce sounds from the word, study their 
mouth in a mirror, and describe to their partner what they notice 
for their mouth position. Partners will then switch roles so each one 
is able to observe the position of their mouth and verbalize their 
observation. Select another word with three sounds from a familiar 
text and ask partners to isolate the medial or final sound in the word. 
Partners will again observe their mouth and describe what they see 
to their partner. Suggested Teacher Talk: What do you notice about 
your tongue/lips/jaw when you say the sound _____?

Word Study
Isolating and 
Identifying
Sounds
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Provide mirrors during independent-writing time for students to utilize 
while encoding words. They may check the position of their mouth for 
specific sounds (i.e., initial sounds, vowel sounds, syllables, affixes, 
or roots of a word). Students can record (illustrations or narrative) in 
their Word Study Journal what they observed as they positioned their 
mouth for the specific sounds.

Differentiation 
Substitute sounds for a multisyllabic word from a familiar text or content area and say it 
aloud, isolating the syllables (e.g., reflecting or equation). Teacher Talk Example: When I 
produce the /r/ sound in the first syllable (re-), I see my lips are the shape of a circle and I 
feel my tongue lifted and then moving down toward my chin.

Extensions 
Create a chart with four or five letters as the categories. Collect items that correlate with 
the letter sounds in a basket. Have students select an item, check the position of their 
mouth in the mirror, and then place an object under a corresponding picture to complete 
the chart. Suggested Teacher Talk: How do you position your mouth when you start the 
word _____? for the final sound in the root _____?

Create a digital portfolio of sounds by having students use a webcam and voice 
recording software or an app. Students produce a sound while taking a picture of 
their mouth formation and recording the sound they pronounce. 

Using a digital camera, have student groups take pictures of their mouths as they 
form letter sounds. The pictures can be used to create digital books by importing 
them into a PowerPoint™ slideshow. If desired, have students record and insert the 
sounds that are demonstrated in each picture.

Alliteration Activation Creation 
Purpose: ELL Technique:

To identify initial sounds and create additional words that begin 
with the same sounds to supply rhythm, repetition, and meaning 
in a story, poem, or song to demonstrate a form of figurative 
language

Yes

Materials:

text with alliteration (poetry, jingles, 
song lyrics)

small objects (e.g., ball, pencil, 
marker)

bucket or bag

chart paper

clip art or pictures of common 
recognizable items (e.g., dog, car, 
child)

drawing paper
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Provide mirrors during independent-writing time for students to utilize 
while encoding words. They may check the position of their mouth for 
specific sounds (i.e., initial sounds, vowel sounds, syllables, affixes, 
or roots of a word). Students can record (illustrations or narrative) in 
their Word Study Journal what they observed as they positioned their 
mouth for the specific sounds.

Differentiation 
Substitute sounds for a multisyllabic word from a familiar text or content area and say it 
aloud, isolating the syllables (e.g., reflecting or equation). Teacher Talk Example: When I 
produce the /r/ sound in the first syllable (re-), I see my lips are the shape of a circle and I 
feel my tongue lifted and then moving down toward my chin.

Extensions 
Create a chart with four or five letters as the categories. Collect items that correlate with 
the letter sounds in a basket. Have students select an item, check the position of their 
mouth in the mirror, and then place an object under a corresponding picture to complete 
the chart. Suggested Teacher Talk: How do you position your mouth when you start the 
word _____? for the final sound in the root _____?

Create a digital portfolio of sounds by having students use a webcam and voice 
recording software or an app. Students produce a sound while taking a picture of 
their mouth formation and recording the sound they pronounce. 

Using a digital camera, have student groups take pictures of their mouths as they 
form letter sounds. The pictures can be used to create digital books by importing 
them into a PowerPoint™ slideshow. If desired, have students record and insert the 
sounds that are demonstrated in each picture.

Alliteration Activation Creation 
Purpose: ELL Technique:

To identify initial sounds and create additional words that begin 
with the same sounds to supply rhythm, repetition, and meaning 
in a story, poem, or song to demonstrate a form of figurative 
language

Yes

Materials:

text with alliteration (poetry, jingles, 
song lyrics)

small objects (e.g., ball, pencil, 
marker)

bucket or bag

chart paper

clip art or pictures of common 
recognizable items (e.g., dog, car, 
child)

drawing paper
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Teacher Talk Phrase Strips:

✓ Teacher Talk 
✓ Multiple Intelligences 
✓ Behavior Indicators 
✓ Reading level 
✓ Abilities  
✓ Interests 
✓ Trends across data 
✓
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Teacher Talk 

Know the Students & Academic Key-Vocabulary 

Eye Spy (CSR p. 142-143)  Vocabulary Visual Imaging:

!
Summary Ball  (CSR p.. 280) 

Red=	who	(characters)	-	what(concept)	
Green=	where	(se4ng)-	where	(geographical)	
Blue=	what	(events)-	what	(goal/mo=va=on)	
Yellow=	when	(=meline)-	when	(historical	=meframe)	
White=	=	why	(jus=fica=on/reason)	-	conflict/problem	
Orange=	how	(solu=on)	-	resolu=on	

Summarizing:Comprehension

4
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Fluency
Phrasing
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Techniques for Phrasing  

Eye-Voice Span 
Purpose: ELL Technique:

To recognize and demonstrate the value of forward eye 
movements when reading

No

Materials:

text

visual enhancer device (e.g., 
projector or interactive whiteboard)

Teacher Talk Phrase Strips (see 
teachertalkstrips.pdf, optional)

straw (optional)

Learning Phases 
Demonstrate the difference between natural vision (i.e., seeing what 
is directly in front of us and what is within our peripheral vision), 
peripheral vision (i.e., seeing what lies outside the direct line of sight), 
and tunnel vision (i.e., seeing what is only within the direct line of 
sight), using a piece of text. 

Hold up a piece of text and illustrate natural vision by pointing out 
what you can see as a whole on the page using your natural vision. 
Identify the peripheral vision by reading aloud and sharing in a think 
aloud what is going on with your eyes: “As I am reading aloud with my 
voice,   my eyes are looking ahead, “prereading,” the next few words 
before I say them aloud.” Model proper phrasing and the left-to-right 
sweep demonstrated in the concept of Eye-Voice Span (Blevins, 2001). 
Select a passage to project for all to see. 

With the class, begin to read aloud the text placed on an overhead 
transparency or a visual presenter where all students can see it. Just 
before you finish reading a sentence or a paragraph, turn off the 
projector or remove text from under the visual presenter. Suggested 
Teacher Talk: Where were your eyes looking next? Did you push your 
eyes forward ahead of your voice and capture several words at a time 
with your eyes? 

Have students demonstrate how they can still say the next few words 
from the passage right after the text is removed. Discuss why this 
happens (e.g., students’ eyes were ahead of their voices, reading 
ahead with your eyes). 

Word Study
Blending and 
Segmenting
Sounds
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Differentiation 
Have students blend the word in a variety of ways (e.g., syllables, prefix, or suffix, root 
word) and analyze the vowel sounds within each segment of the word while physically and 
orally reforming the word.

Extensions 
Break each syllable into individual phonemes by putting a tally mark on a syllable 
sticky note or break each piece of clay apart again to denote the number of 
phonemes in each syllable. Stack the sticky notes on top of each other as you say 
each syllable. Say the first syllable and pick up the first visual note. Continue to 
connect sticky notes, creating a visual representation of each syllable blending with 
the previous syllable to reform the word.

Select a mystery word. Write clues for other students to demonstrate a word that 
would best represent the mystery word. For example, “I am thinking of a four syllable 
word—the first syllable vowel is /i/, it is a book of words with their definitions” (/
dic/-/tion/-/ar/-/y). In a Word Study Journal, students may record the word and the 
number representing how many segments are in the word (e.g., phonemes, syllables, 
affixes) and any mystery clues they create. 

! ! www.valerieellery@aol.com   !                                           ©Creating Strategic Readers, Inc., 2016
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Have students work in A/B pairs (A = teacher role and B = student 
role). The A partner listens as the B partner begins to read from the 
text. Using the Teacher Talk Phrase Strips, partner A randomly places 
the strip over partner B’s text and then flips the strip to model phrasing 
the teacher talk. Partner B responds to the teacher talk presented. 
Have partners discuss the process and then reverse roles. Suggested 
Teacher Talk: What words are you still holding in your mind but are 
no longer presented for you to view?

Have students practice reading independently and trying to phrase 
chunks while thinking about the distance between their eye placement 
and their voice when reading. 

Differentiation 
Use a variety of engaging genres at the independent or instructional level of students 
that will motivate and spark their interest while implementing the Eye-Voice Span 
technique.

Use a straw to demonstrate tunnel vision by looking through the straw at one word 
or several letters at a time. Discuss the frustration of trying to gain meaning by only 
looking at one word at a time.

Phrase Strips 
Purpose: ELL Technique:

To read more words together seamlessly before pausing Yes

Materials:

texts

Phrase Strips Choices                                   
(see phrasechoices.pdf)

sentence strips

pocket chart 

pencil or highlighter

pipe cleaner

transparency pens (optional)

transparencies

clay (optional)

MP3 player (optional)

music with a verse and a refrain, 
such as “The Star-Spangled Banner” 
(optional)

Learning Phases 
On sentence strips, list common phrases. Model reading them in a 
seamless flow without pausing between words, moving your body 
from left to right as you read. Place phrases in a pocket chart. Use the 
Phrase Strips Choices (see the Digital Resource CD) to get started.

Word Study
Blending and 
Segmenting
Sounds
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Differentiation 
Have students blend the word in a variety of ways (e.g., syllables, prefix, or suffix, root 
word) and analyze the vowel sounds within each segment of the word while physically and 
orally reforming the word.

Extensions 
Break each syllable into individual phonemes by putting a tally mark on a syllable 
sticky note or break each piece of clay apart again to denote the number of 
phonemes in each syllable. Stack the sticky notes on top of each other as you say 
each syllable. Say the first syllable and pick up the first visual note. Continue to 
connect sticky notes, creating a visual representation of each syllable blending with 
the previous syllable to reform the word.

Select a mystery word. Write clues for other students to demonstrate a word that 
would best represent the mystery word. For example, “I am thinking of a four syllable 
word—the first syllable vowel is /i/, it is a book of words with their definitions” (/
dic/-/tion/-/ar/-/y). In a Word Study Journal, students may record the word and the 
number representing how many segments are in the word (e.g., phonemes, syllables, 
affixes) and any mystery clues they create. 
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Techniques for Phrasing  

Eye-Voice Span 
Purpose: ELL Technique:

To recognize and demonstrate the value of forward eye 
movements when reading

No

Materials:

text

visual enhancer device (e.g., 
projector or interactive whiteboard)

Teacher Talk Phrase Strips (see 
teachertalkstrips.pdf, optional)

straw (optional)

Learning Phases 
Demonstrate the difference between natural vision (i.e., seeing what 
is directly in front of us and what is within our peripheral vision), 
peripheral vision (i.e., seeing what lies outside the direct line of sight), 
and tunnel vision (i.e., seeing what is only within the direct line of 
sight), using a piece of text. 

Hold up a piece of text and illustrate natural vision by pointing out 
what you can see as a whole on the page using your natural vision. 
Identify the peripheral vision by reading aloud and sharing in a think 
aloud what is going on with your eyes: “As I am reading aloud with my 
voice,   my eyes are looking ahead, “prereading,” the next few words 
before I say them aloud.” Model proper phrasing and the left-to-right 
sweep demonstrated in the concept of Eye-Voice Span (Blevins, 2001). 
Select a passage to project for all to see. 

With the class, begin to read aloud the text placed on an overhead 
transparency or a visual presenter where all students can see it. Just 
before you finish reading a sentence or a paragraph, turn off the 
projector or remove text from under the visual presenter. Suggested 
Teacher Talk: Where were your eyes looking next? Did you push your 
eyes forward ahead of your voice and capture several words at a time 
with your eyes? 

Have students demonstrate how they can still say the next few words 
from the passage right after the text is removed. Discuss why this 
happens (e.g., students’ eyes were ahead of their voices, reading 
ahead with your eyes). 
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Divide the class into two groups, one side representing the “Literal 
Team” and the other side representing the “Inferential Team.” Display 
an image, and have students record their representations based on 
the type of team they represent. Solicit responses from both sides and 
analyze with entire class whether it was classified correctly. Decide if 
the response gives enough information to determine the meaning of 
what is taking place in the text. 

While reading a selected text, have students create several images 
that are literal, and think of words with the text or an illustration for 
which they have to infer meaning. In their Word Study Journals next to 
the images, have them connect to a personal experience and describe 
or illustrate the connection. 

Extension 
Have each student convert the images from the text into a storyboard for a comic to share. 
Students can work independently or in small groups.

Comic Connections 
Purpose: ELL Technique:

To enter imaginatively into the picture; to inspire empathy and 
curiosity, and to give voice to an image by creating a comic

Yes

Materials:

texts (e.g., comics and graphic novels)

storyboards

online resources to create comics (optional)

Learning Phases 
Display a sample of comic books and graphic novels. Discuss how 
this type of genre supports the reader by tapping into their visual 
intelligence. Suggested Teacher Talk: What do your eyes do when 
viewing this text?

Engage students in a conversation about the concept of “sequential 
art.” Examine how we can view a series of illustrations in specific 
order to tell a story. Distinguish the point of view, and discuss the 
power in comics to make connections to first, second, and third 
person, demonstrating different narrative points of view.

Vocabulary
Visual Imaging
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Extensions 
After reading a text, provide students with a completed Four Corners illustration 
minus the bottom-right square and the key-vocabulary word. Ask students to 
determine the key-vocabulary word based on the illustrations they have. Have them 
justify their reasoning for which the vocabulary word is represented, based on text 
evidence, and complete the bottom-right square. 

Select five key vocabulary words from a text that all students are reading. Create a 
Four Corners Form for each word, and cut it into the four squares. Give one piece to 
each student. While music plays, ask students to mix around the room and search 
for three pieces that coincide with their piece to create a group Four Corners of a 
key vocabulary word. Once the five puzzles are together, ask students to justify their 
reasoning for why the pieces go together using evidence from the text.

Eye Spy With My Eye 
Purpose: ELL Technique:

To enter imaginatively into the picture; to question and hypothesize 
for meaning of the image, its purpose, and its context

Yes

Materials:

texts

magnifying glass

Word Study Journal

display options (chart paper, 
dry-erase boards, interactive 
whiteboard)

Learning Phases 
Select a text with compelling graphics, and cover up the text to only 
show students the pictures. Hold up a magnifying glass to illustrate 
that you are going to investigate the images provided to extract 
meaning. Demonstrate drawing literal (exact/right there details) 
and inferential (suggested/not right there details) information from 
the image. 

Ask students to look at the picture and describe what they see. Record 
and display their responses for all to view. Suggested Teacher Talk:
Spy with your eye who is in the picture. What do you think they are 
thinking or saying? Examine each response, and determine if it is a 
literal or an inferential response. Read a part of the text that correlates 
with the picture, and have students try to make predictions as to what 
they think happened before the scene depicted in the picture. Ask 
students to try to “solve the scene” by inferring what they think will be 
the rest of the story, based on the graphic they spied.

Word Study
Blending and 
Segmenting
Sounds
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Differentiation 
Have students blend the word in a variety of ways (e.g., syllables, prefix, or suffix, root 
word) and analyze the vowel sounds within each segment of the word while physically and 
orally reforming the word.

Extensions 
Break each syllable into individual phonemes by putting a tally mark on a syllable 
sticky note or break each piece of clay apart again to denote the number of 
phonemes in each syllable. Stack the sticky notes on top of each other as you say 
each syllable. Say the first syllable and pick up the first visual note. Continue to 
connect sticky notes, creating a visual representation of each syllable blending with 
the previous syllable to reform the word.

Select a mystery word. Write clues for other students to demonstrate a word that 
would best represent the mystery word. For example, “I am thinking of a four syllable 
word—the first syllable vowel is /i/, it is a book of words with their definitions” (/
dic/-/tion/-/ar/-/y). In a Word Study Journal, students may record the word and the 
number representing how many segments are in the word (e.g., phonemes, syllables, 
affixes) and any mystery clues they create. 
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Differentiation 
Have students blend the word in a variety of ways (e.g., syllables, prefix, or suffix, root 
word) and analyze the vowel sounds within each segment of the word while physically and 
orally reforming the word.

Extensions 
Break each syllable into individual phonemes by putting a tally mark on a syllable 
sticky note or break each piece of clay apart again to denote the number of 
phonemes in each syllable. Stack the sticky notes on top of each other as you say 
each syllable. Say the first syllable and pick up the first visual note. Continue to 
connect sticky notes, creating a visual representation of each syllable blending with 
the previous syllable to reform the word.

Select a mystery word. Write clues for other students to demonstrate a word that 
would best represent the mystery word. For example, “I am thinking of a four syllable 
word—the first syllable vowel is /i/, it is a book of words with their definitions” (/
dic/-/tion/-/ar/-/y). In a Word Study Journal, students may record the word and the 
number representing how many segments are in the word (e.g., phonemes, syllables, 
affixes) and any mystery clues they create. 
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Extensions 
Story Glove—Write on a garden glove, with a permanent marker, the terms characters 
(thumb), setting (pointer finger), problem (middle finger), events (ring finger) and 
ending (pinky finger). Use the glove as a visual reminder of the narrative story 
elements for a retell. Students can trace their hand and create a retell to share by 
drawing or writing the story elements on the their fingers.

Baseball Mats—Create or purchase a first base, a second base, and third base, and 
have students stand on each base and retell in detail what happened first in the 
story, then what happened next in the story, and finally share how the story ended 
while standing on third base. You can use the home plate for students to share the 
information from the detail retell to “bring the retell home” by selecting key pieces of 
information and creating a concise summary statement.

Hula-Hoops™—Place at least three different-colored Hula-Hoops™ on the floor before 
a read aloud. As you are reading, stand inside a Hula-Hoop™  and move to the next 
hoop when there is a transition in the text. When you have finished the section, step 
out of the Hula-Hoops™  and ask students what was happening when you were in the 
first red hoop, next in the green hoop, etc. This allows students with a more spatial 
awareness to follow the sequence of the story and supports their Detail/Retell.

Table of Contents—Have students use the table of contents as a review and an 
opportunity to guide them through a retell. Students read aloud the table of contents, 
stopping on each entry and giving the details that were within that chapter.

Summary Ball 
Purpose: ELL Technique:

To create a group summary Yes

Materials:

text 

beach ball

chart paper

permanent marker

Story Map (see storymapping.pdf) 
(optional)

Learning Phases 
After reading a narrative, write the words Who, What, Where, When, 
Why, and How on an inflated beach ball, using a permanent marker.

Have students toss around the ball in a small group. Ask each student 
who catches the ball to look to see which word is closest to his or her 
right thumb and to answer that question with regard to the text just 
read.

Comprehension
Summarizing
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If more than one student gets the same question, the first student 
can answer the question and subsequent students can elaborate on 
what the first student said about that topic. Suggested Teacher Talk:
How could you say this using only a few sentences? Record students’ 
responses on chart paper to provide a group story summary.

Have students reread the text and reflect on the summary created. 
Suggested Teacher Talk: How did creating a group summary support 
your understanding of the story we read?

Differentiation 
Copy the story map and distribute to each student. Ask students to complete the map 
while the story is being read and identify the characters (who they are and what the author 
tells about them), the setting (where and when the story takes place), the problems and 
events (what problems the characters are facing, whether those problems are changing 
throughout the story), and the solution (the conclusion, or how things work out). When the 
ball is tossed, students search on their story map for the information and keep track of 
ones contributed by the other students.

Informational Text and Narrative Pyramid 
Purpose: ELL Technique:

To organize events in a story Yes

Materials:

text 

Narrative and Informational Text Pyramid (see textpyramid.pdf)

Learning Phases 
Choose a story students have read, and tell them that they will be 
constructing an eight-line Narrative or Informational Text Pyramid
(adapted from Ellery and Rosenboom 2010; Waldo 1991) of words. 
Suggested Teacher Talk: Think of all the parts in the story and put 
them together as if you were telling another person the story.
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Name:  _____________________________________ Date:  _________________

Story Map

Characters
(Who?)

Setting
(Where? When?)

Problem/
Events
(What?)

Solution
(How?)

Title: Author:
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