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Inferring involves  a complex 
comprehension strategy requiring K-5 
students to read “between the lines” 
in order to make connections, draw 
conclusions, and construct meaning. 
Inferring requires higher order thinking 
skills as students need to think beyond 
the words on the page to identify 
clues provided by the author to fully 
understand and appreciate all parts of 
the story that the author chooses not 
to state directly (Stahl, 2014). Inferring 
requires students to use background 
experiences and context clues to 
determine ideas and draw conclusions 
that make sense about the characters, 
setting, and/or plot. When prompted 
to offer an educated prediction, 
students either look confused or 
guess randomly. Advancing students’ 
thought processes from guessing 
randomly to predicting purposefully 
with supporting text evidence can be 
challenging.  

Due to the complex nature 
of inferring, teachers must carefully 
model and scaffold the developmental 
stages of the strategy with their 
students (Stahl, 2014). The teacher 
begins by telling students to read the 
passage silently to themselves as the 
teacher reads the passage aloud to 
the class. Then the teacher asks four 
questions suggested by Marzano 
(2010): (a) what is my inference, (b) 
what information did I use to make 
my inference, (c) how good was my 
thinking, and (d) do I need to change 
my thinking? 

Inferring:  The Joke’s on You
By Amy Thompson

I have taught students how to 
infer by reading riddles and poems in 
tandem with asking Marzano’s four 
questions. Riddles provide a relatively 
safe and usually easy first step as 
students can activate their background 
knowledge and find context clues 
to identify evidence in the riddle as 
they infer, i.e., predict purposefully 
and make connections to construct 
meaning.
Engaging the Learner

 One way to start the lesson 
to model and scaffold the stages of 
inferring that engages the entire class 
is to discuss the ways people infer 
throughout their daily lives. First, I 
provide some examples. For example, 
I could tell my students: I come home 
from work and the floor is covered 
in stuffing. Our dog Callie walks by 
and has a ripped, cloth dog toy in her 
mouth. I can infer that Callie ripped 
the toy apart. Another example: Matt 
played in a ball pit, ate cake and ice 
cream, and then watched as his friend 
opened wrapped gifts. I can infer that 
Matt was at his friend’s birthday party. 

 Next, I would introduce the 
step-by-step stages to infer using 
a riddle. By unveiling one clue at a 
time, students can work together 
to determine what the riddle is 
describing. After each clue is revealed, 
students can revise their predictions 
based on the new evidence provided. 
By the time we read the final clue, most 
of the students will know the answer. 
If not, I would reveal the answer. After 

answering the question (a) what is 
my inference, the class discusses how 
they knew the answer, i.e., (b) what 
information did I use to make my 
inference? Then I initiate discussions 
answering the questions (c) how good 
was my thinking, and (d) do I need to 
change my thinking?

 After examining several 
riddles together, I can transition to 
direct, explicit instruction by engaging 
in discussion about the objective 
for the lesson, explaining  the four-
step process in greater detail, and 
identifying the name of the strategy. 

Example:

Clue 1: People like throwing 
me around.
Clue 2: When somebody hits 
me, everyone cheers!
Clue 3: I’m battered by bats.
Clue 4:  I’m either safe or I’m 
out!

What am I?

A Baseball!
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Letter from ALA Chair Kacy Barden
 Hello, Literacy Leaders! 
Greetings from ALA! 
 I am so glad you’re a part 
of our wonderful organization! Your 
membership in and partnership with 
us is what keeps our organization 
going so that we are able to keep 
providing wonderful events like the 
ALA Conference, book clubs, webinars, 
etc. You are the heartbeat of our 
organization, and we appreciate you!
 With your ALA membership 
fee, you also become a member of a 
local council (if you choose to be and 
if one exists in your area). If you have 
ever considered wanting to be more 
involved in your local and even be in 
a leadership position on your local 
council, here are a few suggestions 
about how to do so.
 Volunteer! Local councils are 
always struggling to have enough 
hands to do all the work that needs 
to be done with school supply drives, 
book drives, special events, meeting 
preparations and many more events. If 
you don’t know anyone to contact in 
your local council, reach out to one of 
us, and we will help you get plugged in.
 Offer to organize an event for 
your council. You may have connections 
with an author or a person in the 
community who would be an excellent 
presenter for a local council meeting. 
Contact the president and offer to help 
with the organization and planning of 
the meeting or event. 
 Offer to be a school 
ambassador for your local council.  
Local councils like to have a contact 
person at each school in the council 
to pass on information about 
meetings and events. It is always more 
meaningful to receive an email or flyer 
from a colleague you know versus 
someone you don’t know. You can 
greatly help your local council just by 
being an advocate within your school 
building. 
 Help your local council 
increase its membership by personally 
inviting friends and colleagues to join. 

It’s amazing what 
a difference a 
personal invitation 
can make. Invite a 
friend to coffee or 
grab a Sonic drink 
after school and 
tell him/her about 
all the wonderful 
things your local council and ALA have 
to offer. Educate him/her about all 
the wonderful serving, learning and 
community-building opportunities 
that await him/her! Local councils will 
only be able to survive if we all keep 
inviting, keep advocating and keep 
promoting them.
 Lastly, simply tell someone 
in your local council you would like 
to serve on the board or be a part of 
a committee. It’s as simple as that! 
There are never enough volunteers 
to do all the work that needs to be 
done, so councils always need willing 
members. Your local council can help 
you find your place in the organization 
where your gifts and talents can be 
used to the fullest!
 Thank you for all you do for 
your local councils, your communities 
and your students. You are changing 
lives and making a difference each and 
every day!

Arkansas Literacy  
Association 

Membership
www.alaliteracy.org 

$20 

Includes State and 
Local Council Dues 

 
For details, contact Jill Fields  

at  jill@alaliteracy.org
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Letter from ILA Coordinator for ALA  Jeanne Trawick
 I recently listened to a video 
we made about the Arkansas Literacy 
Association 25 years ago to celebrate 
our silver anniversary.  Kathryn Ransom, 
International Reading Association 
president-elect at the time, spoke to 
us about the local councils being the 
“life blood” of our organization.  Those 
words rang true again as I thought 
about who really makes a difference 
in literacy throughout the state.  It’s 
YOU -- teachers, volunteers, parents, 
members of ALA.  You are the “boots 
on the ground,” carrying out the 
best practices and reaching out to 
energize, support, and give life to the 
underserved children and families in 
our communities.  
 All of our councils have 
meetings and projects to lift and 
promote literacy learning.  We are 
grateful for all your extra efforts.  Here 
are some of the local council programs 
that have occurred and plans for more 
coming up in the near future.  We 
encourage each of you to participate 
and to invite others to join in with 
you.   Let’s keep excellence in literacy 
learning on the “front burner.”  It can 
elevate students and provide comfort 
and support for families.  

Arkadelphia Reading Council:  For 
more information email
kaila.murphy@arkadelphiaschools.org

Arkansas River Valley Council met 
September 14 to plan their Banned 
Book Week and Charlie May Simon 
and Arkansas Diamond Award Book 
activities for the year.  They met again 
January 18, 2022, on Zoom to hear 
from Anna Fulmer speaking on ESL in 
Literacy.  They discussed plans for the 
recognition meeting for their Writer’s 
Showcase student winners.  jill@
alaliteracy.org and caudle322@gmail.
com are co-presidents.  They will be 
glad to answer any questions you 
may have about their meetings and 
activities.  

Central Arkansas Literacy Council led 

by Rachel Armstrong hosted their fall 
meeting at Lisa Academy North on 
September 30.  They will be preparing 
for the State Reading Fair, the Writer’s 
Showcase, council membership 
promotion and other literacy events.  
To participate or get more information, 
please contact Rachel at ramrstrong@
lisaacademy.org.

Crowley’s Ridge Reading Council met 
September 30 at First Community Bank 
of Jonesboro to finalize plans for their 
membership and literacy projects of 
the year.  President Danna Williams will 
be happy to have interested educators 
contact her for more information at   
danna@alaliteracy.org

Grant County Reading Council 
led by Tara Derby has hosted their 
membership kick off at Yellowjacket 
Stadium in August.  On September 28 
they met at Perfect Blend to finalize 
plans for special literacy events this 
year including the Christmas Parade 
and Christmas on the Square and  the 
Writer’s Showcase.  Please join them 
if you are in the Grant County area.  
For more information, email Tara at 
taraderby@sheridanschools.org.

Jefferson County Reading Council met 
October 23 at the Delta River Nature 
Center in Pine Bluff for “Local Tweets”!  
This was a program on how to teach 
students about local birds they might 
see, developing lesson plans to teach 
about these birds and using bird books 
to research about them.  Elizabeth 
Wall and her team of leaders have an 
amazing year of literacy professional 
development and fun for educators in 
the area.  Contact her at jcrc.elizabeth.
wall@gmail.com for more information.  

North Central Reading Council  led 
by Angie Betancourt will host their 
first meeting February 15 to Celebrate 
Young Writer’s at the Greenbrier 
PD Center.  They have plans for a 
Poetry Cafe also.  Contact Angie at 
betancourta@greenbrierschools.org 

to join in their 
activities.  

On Wednesday, 
October 20, 2021 
the Northwest 
Arkansas Reading 
Council and Crystal 
Bridges partnered 
to present Harvard’s Global Thinking 
Strategies. The meeting began with a 
brief welcome and business meeting. 
Artwork was explored in the Crystal 
Bridges Museum Galleries as Museum 
Educators modeled Harvard’s thinking 
strategies known to create shared 
meaning especially for reluctant 
learners.  Another meeting was 
held at the Amazeum in November.   
Dona Owen (dowen@uark.edu) is 
coordinating all NARC meetings and 
events.  

Jennifer Austin, president of Reading 
on the Ridge shared that their first 
meeting, October 7,  was held at the 
Greene County Library where they 
discussed plans for their three major 
events of the year.   This council always 
has creative programs and events.  If 
you live in this area, contact Jennifer 
at  jennifer.austin@gctschools.net for 
ways you can be involved.  

SEARK Council has hosted The Murder 
in Searcy author was guest speaker 
October 5 at the first meeting of the 
Three Rivers Reading Council.   Follow 
them on Instagram, Facebook and 
contact krista.underwood52@gmail.
com for future meetings and events.  

The White River Reading Council 
hosted a meeting in December 
centered around a book exchange.  
President Kristie at kristie.rounds@
gmail.com and their council social 
media will also give updates for you.  
They have hosted their first meeting 
utilizing Foldables (International 
Literacy Association) and are making 
plans for participation in the  statewide 
Writer’s Showcase.  



 Almost all reading teachers 
have a philosophy or “an underlying 
theory or set of ideas relating to a 
particular field” (Your Dictionary, n.d.) 
in teaching reading. Individuals adopt 
theories to explain experiences. “The 
theories then become the ‘lenses’ 
through which individuals view the 
world” (Tracey & Morrow, 2017, p. 3). 
There are numerous theoretical models 
that drive our practices in reading 
instruction. Through these multiple 
lenses (behavioral, constructivist, 
developmental, physiological, 
affective, social learning, and cognitive-
processing) (Tracey & Morrow, 2017), 
teachers begin to understand reading 
processes and development. They 
begin to “understand why, how and 
for whom a particular theory works” 
(Schwanenflugel & Flanagan Knapp, 
2016, p. ix). However, this process is 
not quickly and easily attained when 
one thinks about the act of reading as  
a complex, multidimensional cognitive 
process situated in and mediated by 
social and cultural practices. Reading 
for meaning requires an understanding 
of letter-sound relationships and the 
alphabetic principle. It also requires 
depth, breadth, and flexibility of word 
knowledge; fluency and automaticity; 
and the ability to recall and deploy 
‘necessary knowledge’ to make 
sense of texts across many different 
domains. Reading for meaning requires 
engagement and endurance, as well. 
(Conversation about the reading wars, 
2018, p. 2)
 In this article, the author 
discusses the importance of 
understanding one’s philosophy of 
reading instruction with relationship 
to the Reading Wars, student 
performance, current research, 
theoretical models, and why it is 
imperative that we keep an open 
mind to emerging principles. Due 
to different philosophies attributing 
various meanings to words, theory 
and the definition of reading will be 
defined. A theory is not a fact. It is a 

Call for Manuscripts 
for ALA’s The Reader
Guidelines

The Reader is the scholarly 
journal of the Arkansas Literacy 
Association. It is designed to serve 
as a resource for all Arkansas reading 
teachers.

The editors are looking for 
manuscripts that take as their topic 
issues relating to literacy in primary 
through secondary education. It 
is the hope of the editorial board 
that reports of quality research 
and practice will be published 
from schools within the state of 
Arkansas and the nation. Submitted 
manuscripts might take the form 
of (but are not strictly limited to) 
original empirical articles, theoretical 
analyses, literature reviews, and 
reports of successful practices in 
education. 

Each issue of The Reader features 
emerging research of special interest 
to Arkansas reading teachers. 
Abstracts of Action Research Studies 
conducted by students at Arkansas 
universities also are considered.    
Manuscript Submissions

Authors should follow the 
guidelines in the Publication Manual 
of the American Psychological 
Association (current ed.) when 
preparing manuscripts.  Manuscripts 
should not exceed 15-20 pages, 
including references, tables, and 
figures, and citations. 

In addition to email addresses, 
web site address, and fax numbers 
if available, authors should include 
physical addresses and telephone 
numbers as well. Authors also should 
list two to five key words to identify 
the contents of their paper. Submit 
manuscripts in Microsoft Word format 
or Google Doc, via the Google Form on 
the ALA website at https://alaliteracy.
org/Call-for-Manuscripts/       

       Amy Thompson 
                         amythompson@alaliteracy.org

Open Minds Create Opportunities
By Susan Perry

set of principles 
that has and 
continues to be 
repeatedly tested 
to explain and 
predict educational 
p h e n o m e n a 
(Dictionary, n.d.; 
Houghton Mifflin 
Harcourt, 2020). 
Philosophical Opinions
 It is common in our society to 
see people declare fealty to political, 
religious, or other organizations that 
share their same ideological beliefs. 
Reading education is no different. 
The Reading Wars metronome’s 
tempo has not wavered over 200 
years (Castles, Rastle, & Nation, 
2018) as vehement disputes carry 
on and sides assemble (Pearson, 
2004). Some politicians, teachers, 
administrators, news organizations, 
and parents develop allegiances to 
a particular set of principles where 
they implicitly assume particular 
instructional practices or programs will 
be equally effective for all children. 
This uninformed supposition can cause 
communities to work against instead 
of with one another when providing 
every child the right to read. News 
organizations post accusations such 
as, scientific research has shown how 
children learn to read and how they 
should be taught. But many educators 
don’t know the science and, in some 
cases, actively resist it. As a result, 
millions of kids are being set up to fail. 
(Bailey, 2018, p. 1)  
 Instead of improving 
reading instruction, articles like this 
pit parents against teachers and 
school administration (Bailey, 2018; 
International Literacy Association, 
2019). Conflicts develop between 
colleagues where Teacher A no longer 
wants to work with Teacher B due to 
their philosophical indifferences in 
reading development and pedagogy. 
Politicians create laws that ban reading 
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Grades 2-3
1. Leah Taylor

Russellville Cyclone Virtual Academy
2.  Hudson Todd

Westside Greenbrier
3.  Nellie Moore 

Sequoyah Elementary, Russellville
 

Grades 4-5
1. Madeline Cawiezell 

Sequoyah Elementary, Russellville
2. Karter Ballard 

Beebe Elementary
3. Ella Ulsperger 

Sequoyah Elementary, Russellville

Grades 6-7
1.  Anistyn Nolte 

Taylor High School
2.  Dylan Prins 

Pinkston Middle School, Cotter 
3. Deanna Human 

Pinkston Middle School

 Grades 8-9
1.  Bryleigh Myers 

Star City High School
2.  Elayna Russell 

Mammoth Spring High
3.  Brynn Washam 

Mammoth Spring High
 

Grades 10-12:
1.  Sabina Day 

Monticello High School
2.  Allison Weaver 

Bigelow High School
3.  Chloe Weathers 

Clarksville High School

    Third Annual - Writer’s Showcase
     Topic:  My Hero

Congratulations,
Arkansas 
Writers!
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 There are a lot of people in 
my life that I think of as heroes. They 
make me feel better about myself and 
help me through difficult times. Some 
people teach me lessons, some people 
inspire me to be better in everything 
that I do. The person that does all 
those things for me is my mother. She 
is truly my hero because she is a hard 
worker that always does whatever it 
takes for her family, helps me through 
my anxiety and fears, and always turns 
negative situations into positive ones.
 My mom has a lot on her plate. 
She works and takes care of our family. 
Sometimes my mom has to do things 
that are pretty gross that no one else 
wants to do. One time my hamster, 
Clarence, escaped from his cage. We 
don’t know how he did it, but he got 
out and went missing. We looked 
everywhere for him. Several months 
went by, and no one saw him or heard 
him. We were starting to think that he 
was gone forever. Then, one day I was 
in my room, and I heard my mom say, 
“Well I found the hamster.” I knew that 
it was bad because I also heard her 
gag. Then I heard my dad come down 
the hall and he said, “What is it?” My 
hamster had crawled into one of my 
mom’s vases that she kept under the 
sink, but he couldn’t crawl out. So over 
time he dissolved into a liquid thing. 
My dad started gagging and coughing 
and he said, “That is gross!” He went 
back down the hallway because he 
was disgusted. I decided to stay in my 
room because I was not going to go in 
there! My mom had to put on gloves 
and take care of it. She shows me that 
sometimes you have to just do stuff 
even if it is gross because someone 
needs to do it.
 My mom also helps me 
through my anxiety and fears. When 
the pandemic began, I was really 

worried about family members getting 
sick or dying. I missed my friends and 
going to school in person. The stress 
and anxiety built up, and every night 
I couldn’t go to sleep because I didn’t 
have anything good to think about 
to balance it out. I tried to think of 
distractions, but nothing would work, 
and I couldn’t sleep. So, I went to my 
mom’s room to wake her up because I 
couldn’t sleep. She told me to climb in 
bed with her and she said, “Is anything 
bothering you?”  Then I opened up 
about what was bothering me. She said 
that everything will be okay and that it 
is normal to have stress and anxiety. 
She said that sometimes your mind 
thinks of the worst possible things that 
could happen but most of the time 
they never do. When I opened up to 
my mom and she told me it was going 
to be okay, all the stress and anxiety 
lifted off of my shoulders. I was able to 
think of happy things again and go to 
sleep.
  My mom always turns things 
around that are negative and makes 
them positive. For example, my dog, 
Buddy, got very sick one day a few 
weeks ago, and mom had to take him 
to the vet. The vet said he needed 
emergency surgery because he ate 
something that was not food. He is like 
a little brother to me, so when he was 
not there, it hit me very hard. Buddy 
had to be in the hospital for around 
a week. I was crying every day. It was 
hard to keep it together. Every time I 
ate, my dog was always there begging 
for scraps. Every time I ate, I was so 
devastated. Every day my mom would 
tell me that everything would be ok, 
and he would come back and that it 
was the best for him. When he came 
home, he was very sore, and we had 
to be very careful with him because 
he had a lot of stitches. He was not 

allowed to jump up on any beds or 
furniture. It made me sad because he 
was not his usual self, and I missed 
having him come into my room. My 
mom said that we could camp out in 
the living room until he could jump 
again. When it was time for bed, we 
would get our blankets and pillows and 
sleep in the living room with Buddy so 
that we could all be together. It made 
me feel better to have him close, and it 
was fun to camp out and sleep in the 
same room. It made a bad situation 
better.
  My mom means the world to 
me. She works so hard everyday and 
puts others before herself, she helps 
me through problems that no one can 
like stress and anxiety, and she turns 
negative situations into positive ones. 
My hero is not a celebrity or someone 
that everyone knows. My hero is 
someone that is a hard worker that 
inspires me and shows me that she 
cares about me. My hero is someone 
who loves me, cares about me, and 
would do anything for me. She is 
truly a hero. She may not be a hero 
in someone else’s eyes, but she is my 
hero. In my eyes, she is a hero that no 
one can replace. My hero is my mom.

First Place
Grades 2-3 

Leah Taylor
Russellville Cyclone  

Virtual Academy
_____________ 

Arkansas River Valley 
Literacy Council

    Third Annual - Writer’s Showcase
     Topic:  My Hero
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 Heroes are great, right? We 
need heroes. Heroes who are brave, 
make many great achievements, and 
are selfless, just like Susan Brownell 
Anthony. Anthony worked for women’s 
rights and getting the right to vote. 
Her very last words were “Failure is 
impossible.”
 Susan B. Anthony was a very 
brave person. She was going out and 
fighting every day for women’s rights. 
What she really wanted was to vote. 
In 1851, Anthony met Elizabeth Cady 
Stanton. The two women became 
good friends and worked for over 50 
years fighting for women’s rights. They 
traveled the country and Anthony gave 
75-100 speeches a year demanding 
that women would be given the right 
to vote. At times, she risked being 
arrested for sharing her ideas in public. 
In 1872, Anthony was arrested for 
voting. She was tried and fined $100 
for her crime, but she never paid. That 

was a really brave thing to do.
 Susan B. Anthony also had 
many great achievements. She won 
many great awards like the Lifetime 
Achievement Award. She was also 
awarded the Nobel Prize in 1979, after 
she passed away. Susan became one of 
the most visible leaders of the Women’s 
Suffrage Movement. The greatest 
achievement she ever received was 
that she was president of the National 
Woman Suffrage Association (1892-
1900). 
 Susan B. Anthony was also 
selfless. In 1856, Anthony served as an 
Anti-Slavery Society  agent. She was 
arranging meetings, making speeches, 
putting up posters and distributing 
leaflets. Susan B. Anthony encountered 
hostile mobs, armed threats, and had 
things thrown at her, but she did not 
quit. She was concerned about other 
people’s needs rather than her own.
 Susan B. Anthony is a great 

hero because she wanted everyone 
to have equal rights. Now, when I 
become of age, I will be able to vote. 
It is important because I get to stand 
up for what I believe in. We need 
more people like Susan B. Anthony in 
the world. She was brave, made many 
great achievements, and was selfless. 
Now, that is a good hero.

First Place
Grades 4-5 
Madeline Cawiezell 

Sequoyah Elementary 
Russellville 

_____________
Arkansas River Valley 

Literacy Council

Arkansas Diamond and Charlie May Simon
Book Awards - Book Awards - Book Awards

 

Go to ALA’s Website  
to preview the  

2021-2022 Reading Lists: 
alaliteracy.org/bookawards

    Third Annual - Writer’s Showcase
     Topic:  My Hero
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 A hero, by definition, is 
someone who is admired for their 
achievements or noble qualities.  My 
hero was admired, but he was admired 
for his love for others. My hero didn’t 
perform miracles for the recognition 
and admiration from others. He did it 
because of his love for others around 
him.  If you haven’t figured it out yet, 
my hero is Jesus Christ.  He has been 
my hero in so many ways, almost too 
much to count. You and I might have 
different definitions of what a hero is, 
but in my book, all heroes should be 
loving, humble, and willing to sacrifice 
themselves for others.
 Jesus is loving.  In fact, the most 
loving in the entire world. John 15:12 
states, “This is my commandment, 
That ye love one another, as I have 
loved you.” Jesus Christ tells us to love 
one another.  So many times, we forget 
this and it causes pain and destruction.  
If you watched the news in the middle 
of last summer, that’s just an example 
of what happens when people have 
so much hate for the people around 
them.  Why would Jesus want to love 
us when we constantly disobey his 
commandments?  John 14:15 states, “If 
ye love me, keep my commandments.”  
We know that Jesus will always love 
us, but that doesn’t mean that we can 
just decide to disobey Him.  The whole 
point of Jesus saying that is to make us 
understand that if we are disobeying 
and not doing anything He tells us to 
do, we are not showing real, true love 
for Him.  Even though this is a quote 
and not a Bible verse, the message 
still rings true.  ‘’Jesus Christ knows 
the worst about you.. Nonetheless. 
He is the one who loves you most.’’ 
A. W. Tozer. Jesus Christ loves us 
unconditionally and in my opinion, this 
is one of the greatest traits any hero 
should have.

 Jesus is humble. Jesus 
performs over 40 miracles throughout 
the whole Bible. One miracle I have 
chosen occurs in John 4:43-54.  This 
is when Jesus heals the nobleman’s 
son. The nobleman’s son. as it says in 
the Bible, was at the point of death.  
When the nobleman heard that Jesus 
was coming into Galilee, he ran to 
Jesus asking if He would come down 
and heal his son.  When the nobleman 
asked Jesus, Jesus told him, in simpler 
words, that the nobleman wouldn’t 
believe it unless Jesus actually went 
down and performed the miracle right 
in front of him.  The nobleman asks 
again for Jesus to come and heal him.  
John 4:50-51 states, ‘’Jesus saith unto 
him, “Go thy way; thy son liveth.” And 
the man believed the word that Jesus 
had spoken unto him, and he went his 
way.  And as he was now going down, 
his servants met him, and told him 
saying, “Thy son liveth.” The nobleman 
then asks his servants when his son 
started to get better. The servants told 
him that his son’s fever left him in the 
seventh hour the day before. Verse 53 
says, “So the father knew that it was 
at the same hour, in which Jesus said 
unto him, ‘Thy son liveth’ and himself 
believed, and his whole house.” I 
absolutely love this Bible story. Jesus 
was teaching the nobleman a lesson 
without the nobleman even realizing 
it. Jesus was teaching the nobleman 
to have faith. Unfailing faith. The kind 
that never leaves you no matter the 
circumstances. Honestly, if I was in 
the nobleman’s shoes, I don’t know 
if I would have been able to leave my 
son in the first place. I love the faith 
that the nobleman had after Jesus said 
that his son was alive. It was like Jesus 
said that and the nobleman found a 
faith he didn’t even know he had. This 
passage ends saying, “This is again 

the second miracle that Jesus did, 
when he was come out of Judea into 
Galilee.” You don’t see anything about 
Jesus bragging about what he did. He 
didn’t go around saying, “Oh look what 
I did! I just healed a little boy without 
even going and seeing him!” This just 
shows how humble Jesus is. No hero 
should go around bragging about their 
achievements. Every hero should be 
humble when they achieve something.
Heroes should be willing to sacrifice 
themselves for others. John 3:16 says, 
“For God so loved the world, that 
he gave his only begotten Son, that 
whosoever believeth in him should not 
perish, but have everlasting life.” Jesus 
was God’s only begotton Son. Jesus 
could’ve said that he was not going to 
go and die on the cross. Especially for 
wretched sinners like us. That didn’t 
matter to the Lord, though. Jesus did 
it because he wants us in Heaven with 
him when we die. He wants to see 
us for eternity. Jesus was willing to 
sacrifice himself to save us. He bore 
the pain and agony for us! There is a 
song we sing at church called, “Jesus 
Paid It All.” It goes, “Jesus paid it all, 
all to him I owe. Sin had left a crimson 
stain. He washed it white as snow.” If 
Jesus wouldn’t have been willing to 
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better afterward. At lunch, I couldn’t 
hold myself together so she allowed 
me to go back in her classroom with 
her and some other teachers and staff 
I really liked. This was so considerate of 
her and made me feel so much better. 
She talked some more after that and 
she told me that things would get 
better.
 Until the end of the school year 
she let me eat with her at lunch daily, 
whether it be at a lunch table or in her 
classroom. Any time I was bullied or 
told to kill myself she would talk to me 
about it and she even tried to fgure out 
who did it. I made a promise to myself 
that I wouldn’t hurt myself because I 
didn’t want to disappoint her or upset 
her, and I also didn’t want to upset 
anyone else in my life that I loved.
 Even after school was let out 
for Covid-19 she still checked on me. 
I really needed it too, quarantine was 
hard for me. Quarantine made me feel 
so alone and by myself. I didn’t get 
to see the people I loved and it was 
excruciatingly painful mentally. So her 
checking on me really helped me a lot. 
She was so involved with her students, 
it’s so amazing. Later that summer 
I was diagnosed with anxiety and 
depression and got put on medicine 

 In society, school, and even on 
job applications people ask you who 
your hero is. Many people say family 
members or celebrities because they 
admire them or have been inspired by 
them. However, my hero isn’t a family 
member or a celebrity. They’re not 
known for who they are or for what 
they do. My hero is just a small town, 
public school social studies teacher. 
My hero has not only made an impact 
on my life, but saved it. Can you say 
that about yours? 
 The definition of hero is “A 
person who is admired or idealized for 
courage, outstanding achievements, 
or noble qualities.” My hero’s name is 
Ashlea Monk and her noble qualities 
are worth being recognized. Ms. Monk 
is now a second year teacher and was a 
first year teacher when I was in her class. 
She was just the right amount of strict 
and fun. She even sat with students at 
lunch. Her class was the class I always 
looked forward to. I always enjoyed 
learning in her class. Anytime I didn’t 
understand something, even if it was 
for a different subject, she assisted me 
in studying until I understood. She is an 
outstanding hero for all those reasons, 
but that’s not the main reason why 
she’s my hero.
 Before I can tell you why she’s 
my hero I have to tell you why I needed 
a hero. People told me eighth grade 
was purportedly the year everyone 
had a set group of friends and had 
everything figured out about middle 
school. I don’t know about everyone 
else but that was not how it went for 
me. I didn’t have any friends and didn’t 
fit in with a certain clique. I was made 
fun of, bullied, and often got texts 
and calls to kill myself. As a result of 
these things I began to develop severe 
anxiety and depression. I occasionally 
harmed myself, thinking I deserved the 

pain. Often, suicide crossed my mind 
and I had wishes to end my life. I knew 
I needed help but was clueless as to 
how to ask for it. My feelings kept me 
from opening up and making friends so
I floated and never knew where I 
was gonna sit at lunch. Most days I 
ended up eating in the library or not 
eating at all. I never talked to anyone 
and transformed from a very social 
outgoing girl to the shy girl in the back 
of the class who never talked. Soon 
this was all going to change because of 
an everyday ordinary teacher. 
 Her social studies class was 
right before lunch. One day Ms. Monk 
was joking around and I hadn’t had 
a good day. I had fallen down twice, 
needed to ask a question but didn’t 
know how, and I was told multiple 
times that my shirt was ugly. The 
entire class was finished with our work 
so she let us have a free day. She was 
joking around and I took something 
the wrong way and called her childish 
to my friend. Little did I know, Ms. 
Monk heard. When I found out she 
heard, I had a total meltdown. Not 
only did I not mean it, but I admired 
her so much and was so disappointed 
in myself for letting my anger get the 
best of me. She wouldn’t let me go 
to lunch crying because we all know 
that’s social suicide in today’s society. 
She was so compassionate about 
her students. She didn’t want me to 
embarrass myself. She talked to me 
about what happened and I apologized 
to her. She was a strong communicator 
and a great listener. She also helped 
me open up about everything going on 
in my life and about how I was feeling. 
Feelings came out that I didn’t even 
know I was bottling up. She’s a very 
perceptive person and was great at 
helping me articulate how I felt. We 
talked for a while and I felt so much 
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 Everyone has his/her own 
version of what his/her hero might look 
like. Some visualize them as a man or 
a woman; one might idolize an entire 
group, such as firefighters or even 
NASA. However, I, like many others, 
revere a sole person that many would 
agree with why I consider her my own 
distinctive heroine. My mother, whom 
I utterly respect and hold in the highest 
regard, is the source of my strength 
and inspiration; she is the reason I am 
who I am today.
 Foremost, she inspires me 
to be industrious. Growing up in the 
Soviet Union, my mother never really 
had luck on her side. Opportunities 
were rare, and food was scarce. When 
the USSR collapsed when she was 
twelve, conditions only worsened and 
her family often found themselves 
struggling to get by. ”Everything 
stopped working,” she told me. “The 
government collapsed, and I found 
myself having to support my father 
in providing my family with food 
and income.” Not only this, but she 
was also extremely studious and 
athletically inclined. Growing up, I’ve 
heard stories told again and again 
about her being a basketball champion 
and how she studied vigorously. “I 
read about Columbus and how he 
discovered North America and how 
Americans fought the Revolution 
from Great Britain.  I was moved by 
the fight for civil rights and equality. 
I also dreamed about one day being 
able to see the Statue of Liberty. All in 
all, I was inspired by the history of the 
U.S.A. This motivated me to work hard 
so l could one day receive education 
in this great country.” Another reason 
why I wish to be as diligent as she was 
is because of how conscientious she 
was when she was just starting out in 
her current employment at Edward 

Jones. “I started from zero,” she said, “I 
knocked on more than two-thousand 
doors to build up my client base.” 
The fact that she and my father were 
both struggling financially and taking 
care of a baby goes to show just how 
strong her character truly is. Although I 
could never live up to the exertion she 
went through, I am still encouraged to 
endeavor.
 Furthermore, my mother is 
my best friend. Not many people can 
say that, which makes me realize how 
much fate has blessed me with our 
relationship. While disciplining me and
making sure that I know who is boss 
(there is no doubt about that), she 
never fails to joke with me and make 
me laugh. My mother is truly a comical 
person, and being around her can 
elevate anyone’s mood. There are 
times when I have had a bad day at 
school, or someone may have said 
something to me that truly discouraged 
me; however, during these times, 
she always finds a way to amuse me. 
Like a best friend, I can easily display 
my emotions in front of her. Crying is 
never easy, but she invariably manages 
to listen to my personal troubles. The 
advice she gives is never judging, and 
never confining; her love is confidently 
portrayed, and just a simple “everything 
will be alright” is enough to break 
down my walls and make me feel like 
a young child again. Like all mothers 
and daughters, fights and arguments 
are bound to happen, and when these 
types of fights are ignited, it is wise to 
keep one’s distance. Regardless of our 
immaturity with one another, we can 
still be mature enough to dismiss our 
pride and apologize to one another 
and recognize our mistakes. There are 
times when we tell each other personal 
things, and then discuss how we should 
go about them. Because we do this, we 

never feel awkward with one another, 
and there is never a moment in which 
we feel uncomfortable in another’s 
presence. One might think that having 
a mother as a best friend means that 
I am not raised properly, but it is 
actually quite the opposite because I 
have someone that I can confide in and 
a companion that I can trust with my 
own vulnerabilities. I’ve grown to be 
a respectable human being (although 
it came with a fiery temper) and a 
happier person.
 Ultimately, a good role model 
is the pure image or what a hero 
might look like. My mother has never 
bothered with putting fantasies and 
dreams into my head. She has always 
taught me that achieving what you 
want most in life is up to you and your 
hard work, and it is never a result of 
some predestined fate. Often, I will be 
unmotivated and will say something 
along the lines of ‘’It’ll all work out 
some way.” My mother will hear this 
and she will then proceed to lecture 
me about how this kind of thinking 
will set me up for failure. Although 
this can annoy me, I realize that if I 
had never listened to her disquisitions, 
I would’ve failed to succeed at my 
many accomplishments that I’ve 
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The phrase 
“put yourself in 
someone else’s 
shoes” is often 
used when trying 
to see another 
p e r s p e c t i v e .  
When this is done, 
situations in life 
are seen through a different lens.  As 
educators, we must teach our students 
to do exactly this, see the world through 
multiple lenses. When students can 
identify different perspectives, they 
are able to embrace and celebrate 
diversities, create social awareness, 
and an understanding of the world and 
others. Addressing multiculturalism 
in the literacy classroom creates a 
positive classroom culture and makes 
learning equitable for all students. It 
allows students to view the world from 
another perspective; a perspective 
many students may never knew existed 
if multiculturalism is not a part of the 
literacy instruction. Students learn 
new discourses and ways of being 
when they see the world through 
another lens, gaining insight and 
empathy for others. Multiculturalism 
allows students to learn through 
the perceptions of others, learning 
through how others lived experiences, 
celebrating a shared culture, not just 
acknowledging one. To address this 
need in the classroom, educators 
must understand the vital role they 
play in integrating multiculturalism in 
the classroom. All educators should 
strive to incorporate multicultural 
approaches that promote equity 
within a classroom community of 
learners.
What is Multiculturalism in Education?

Multicultural education can 
be defined as a process to achieve 
educational equity and equality 
celebrating cultural differences.  It 
is not a single concept, however 
over the years in schools across the 
country multicultural education 
has been condensed to themed 
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month celebrations.  These events 
are intended to promote cultural 
awareness, however, when this type 
of multicultural education takes place, 
students from different backgrounds 
and marginalized students only feel 
underrepresented and tolerated in 
their learning community (Childs, 
2017).  To create education equity, 
we must move beyond a monthly 
or even a daily celebration and 
attempts at multiculturalism.  Some 
of the most used strategies to 
teach multiculturalism are exposing 
students to a wide range of customs, 
traditions, and religions different 
from their own.  Rather than bringing 
multiculturalism to life, this type of 
false multiculturalism only creates 
inequities.  Educators should help 
students see that people come from 
different ethnic backgrounds, speak 
different languages, and develop 
different ways of thinking and 
approaching the world.  They must 
also teach students that no certain 
trait is superior or inferior to, or more 
entitled than others (Wei, 2012). 
Multicultural education should not be 
reflected with a specific time frame 
of instruction, nor should it just be 
an extra activity in the classroom, it 
must become a part of the everyday 
curriculum.  
Importance of Multiculturalism in 
Education

Implementing multiculturalism in 
the classroom is not a new idea in the 
education world, it has been identified 
as an essential element to promote 
learning for culturally and linguistically 
diverse students. However, in the past 
years multicultural education has 
succumbed to primary and secondary 
schools celebrating culturally themed 
months or weeks and in some cases 
a day. These events are thought to 
promote cultural awareness however, 
these celebrated themed days only 
offer students a glimpse of other 
cultural backgrounds (Childs, 2017). 
Gorski and Swalwell (2015) believe it 

is not a lack of multicultural programs 
or diversity initiatives in schools, 
the problem lies in how diversity 
initiatives avoid serious equity issues. 
For students to understand the values 
and perspectives of other cultures, 
multicultural education must be 
implemented into the curriculum and 
classroom instruction, simply offering 
a few culturally themed days in the 
classroom is not enough. When schools 
fail to recognize the unique social and 
cultural experiences of students, the 
results can be devastating. 

With a nation growing, there are 
more diverse students coming into 
the classrooms. Hilaski (2020) notes 
how the shift in demographics has 
had an impact on schools, with the 
number of students who are bilingual 
or multilingual steadily increasing. 
Childs (2017) further states that 
more and more diverse students are 
coming into the classrooms, bringing a 
different set of values than their peers 
or teachers. Students may often hide 
their cultural identities to adapt to 
those of the school.  Often, teachers 
have little personal or professional 
experience with the population they 
are expected to teach, leading teachers 
to form inaccurate perceptions of their 
students’ capabilities. Teachers may 
miss opportunities to accelerate the 
students’ literacy developments when 
they ignore students’ unique cultural 
beliefs, perceptions, values, and world 
views (Hilaski, 2020). 

To meet the needs of all students 
in the classroom and to make learning 
equitable, teachers need to embrace 
the diversities that students bring to 
the classroom, learn new perspectives 
from students, and take part in 
creating, planning, and implementing 
multiculturalism in the classroom. 
Educators must know their students 
and the discourses they bring to 
the classroom and build on those 
discourses. As literacy professionals 
we must be mindful of the term 
“culture,” as it has taken on multiple 
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meanings including race, class, 
language, and other issues that may 
not be comfortably discussed (Gorski 
& Swalwell, 2015).  Multicultural 
education is not just about teaching 
a culture; it should be about creating 
equity within the classroom. We must 
be mindful that our attention is not 
focused on culture but on equity for all 
students.  
Integrating Multicultural Education 
Through Culturally Responsive 
Pedagogy

Culturally responsive teaching can 
be viewed as a collection of teaching 
practices to enhance academic 
success of students from culturally 
and linguistically diverse backgrounds 
(Cheesman & DePry, 2010). To integrate 
multiculturalism in the literacy 
curriculum, educators need to become 
culturally relevant teachers. Culturally 
relevant teachers help students be 
academically successful, culturally 
competent, and socio-politically 
critical (Ladson-Billings, 2008). 
Culturally relevant teachers believe 
all students are capable of academic 
success and encourage a community 
of learners rather than focus on 
individual achievements. They also 
consciously create social interactions 
that encourage students to learn 
collaboratively within the classroom 
(Ladson-Billings, 2008). Educators can 
become culturally responsive by using 
a framework of culturally responsive 
literacy instruction. 

Culturally responsive literacy 
instruction provides educators with 
strategies to achieve educational 
equity and equality celebrating 
cultural differences. Hilaski (2020) 
states that culturally responsive 
literacy instruction is a “mindset” 
that respects and honors students’ 
cultures, experiences, and histories 
and finds a way to include them into 
the curriculum. Perhaps the most 
important principle of culturally 
responsive teaching is communicating 
high expectations for students 

and believing that all students are 
capable of learning and will succeed 
(Cheesman & De Pry, 2010). Culturally 
responsive teachers use active 
teaching methods, facilitate learning, 
reshape curriculum, and demonstrate 
cultural sensitivity.  These teachers also 
have positive perspectives towards 
parents and families of culturally and 
linguistically diverse students (Callins, 
2006). Culturally responsive teaching 
creates a positive classroom culture 
where all students feel valued and 
respected. The classroom becomes a 
community of learners that depend 
on each other. Students gain empathy 
for others as they collaborate with 
their peers and learn about others 
lived experiences. These meaningful 
learning experiences allow students 
to transfer this knowledge outside the 
four walls of the classroom and into 
the world around them. 

Another framework that 
educators can use to enhance 
culturally relevant teaching is Equity 
Literacy.  This framework adds another 
perspective to multiculturalism in 
education, one that focuses on equity 
instead of culture in the conversations 
and practices related to educational 
justice.  Gorski and Swalwell (2015) 
believe that “Schools can commit 
to a more robust multiculturalism 
by putting equity rather than 
culture, at the center of the diversity 
conversation” (p. 34). They embrace 
a framework for both multicultural 
curriculum development and bigger 
efforts to create equity in classrooms 
and schools. Gorski and Swalwell 
(2015) argue that any meaningful 
approach to multiculturalism relies 
more on the teachers’ understandings 
of equity and inequity and of 
justice and injustice than on their 
understanding of culture. Culture is 
only one component of our identities, 
and it cannot be assumed that two 
people are the same culturally. 

Educators must be mindful that 
attention is not focused on culture, but 

on equity for all students. The equity 
literacy framework has five guiding 
principles that educators should keep 
in mind: 1) Equity Literacy is important 
in every subject area. 2) The most 
effective approach is integrative and 
interdisciplinary. 3) Students of all 
ages are primed for equity literacy. 4) 
Students from all backgrounds need 
equity literacy. 5) Teaching equity 
literacy is a political act, but not more 
so than not teaching equity literacy 
(Gorski & Swalwell, 2015).  How we as 
literacy professionals choose to teach 
multiculturalism will directly affect 
how our students view the world 
outside of our classroom. The children 
we educate are our future, if we do 
not teach them how to appreciate the 
diversities of others how will we ever 
grow as a society? 

To develop equity literacy Gorski 
and Swalwell (2015) discuss how 
educators must also develop four 
abilities. These are the ability to 
recognize, respond, and redress even 
subtle forms of bias, discrimination, 
and inequality, and the ability to 
cultivate and sustain bias-free and 
discrimination-free communities. 
Additionally, Gorski and Swalwell 
(2015) believe an equity literacy 
curriculum focuses on essential 
questions such as: What makes 
something equitable or inequitable? 
What (local, regional, global) inequities 
exist?  How have they changed over 
time, and why? What individual and 
collective responsibilities do we have 
to address them? Hilaski (2020) claims 
there is a cultural mismatch between 
teachers and students because 
teachers have little personal or 
professional experience with diverse 
populations. As a result, teachers fail 
to recognize the literate abilities a 
child develops at home and diverse 
students’ abilities are then viewed 
in terms of deficits. By adopting 
the mindset of the equity literacy 
framework, the cultural mismatch 
between teacher and students could 
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be alleviated and opportunities to 
create equitable learning can take 
place. The Equity Literacy Institute 
(www.equityliteracy.org) offers 
educators detailed information and 
additional resources to explore on the 
equity literacy framework.  
Conclusions

 The teacher plays a vital role in 
the integration of culturally responsive 
literacy instruction. Teachers must 
be aware of the cultural perspectives 
that students bring to the classroom. 
According to Cheesman and De 
Pry (2010) culturally responsive 
teachers understand the role of 
culture in education and society, 
take responsibility to learn about 
student’s culture and community, use 
the student’s culture as a foundation 
for learning, and design and deliver 
instruction in a caring manner. Hilaski 
(2020) further notes that for teachers 
to be culturally responsive, they need 
to consider who they are as people and 
as teachers and how their identities, 
experiences, values, assumptions, 
and biases influence their work with 
students. Teachers need to create 
equitable learning opportunities 
by not focusing on how to help 
marginalized students fit into school 
cultures that could be alienating, but 
on how to redress the alienation by 
making changes to their own practices 
and policies (Gorski & Swalwell, 2015). 

The power and influence that a 
teacher has in the lives of students 
could never be replaced by a reading 
program, legislative mandate, or high 
stakes testing. As Callins (2006) notes 
“Teachers who embrace culturally 
responsive literacy instruction will 
serve as a catalyst for improved reading 
achievement among students who are 
culturally and linguistically diverse” (p. 
64).  To become culturally responsive, 

educators and staff need more 
training in respecting, appreciating, 
and embracing the diversity that 
students bring to the classroom by 
planning, creating, and implementing 
multicultural curriculum (Childs, 2017). 
Teachers must make conscience efforts 
to create a classroom environment 
that is culturally responsive where all 
students feel valued. Culturally relevant 
teachers create student-teacher 
relationships that are equitable and 
reciprocal. These teachers encourage 
social relationships in the classroom 
where students learn collaboratively, 
teach each other, and are responsible 
for the academic success of others 
(Ladson-Billings, 2008). 

It is essential that educators 
teach students how to think critically 
about the world around them. By 
implementing culturally responsive 
pedagogy, teachers can provide 
opportunities for students to maintain 
their cultural integrity while succeeding 
academically (Ladson-Billings, 2008). 
When educators choose not to 
incorporate multicultural instruction 
into the literacy curriculum, then 
learning may not be equitable and 
not all students’ needs are being 
met. Creating equity in learning for all 
students should be a goal all educators 
strive to achieve. Incorporating a 
multicultural perspective within the 
classroom provides students with 
the ability to recognize the equities 
and the inequities and look beyond 
differences in the world around 
them.  Multiculturalism education 
should be embedded throughout the 
curriculum rather than a separate 
subject, teaching itself should and can 
be multicultural (Wei, 2012).  When 
educators address multiculturalism in 
the literacy classroom, they create a 
positive classroom environment and 

create equitable learning opportunities 
for all students. We must not get lost in 
the writing on the walls of acceptance 
and tolerance, monthly celebrations, 
or festivals about diversity, instead 
we need to implement multicultural 
education in the everyday curriculum, 
teaching equity for all.
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Open Minds...continued from page 4
By Susan Perry
researchers, teachers, administrators, 
and reading specialists from delivering 
professional development because 
their philosophical beliefs about how 
to help children learn to read are not 
accepted in the state (Flippo, 1999).  
Philosophical opinions can be created 
through a variety of experiences. 
Poulson, Avramidis, Fox, Medwell, and 
Wray (2001) state, “teachers’ beliefs 
and values … have a socio-historical 
dimension, and are shaped, in part, 
by time, context and circumstance” (p. 
273). Specific constraints reported by 
teachers included school climate and 
the national, state, and local district 
policies (Davis, Konopak, & Readence, 
1993), and being disinclined to express 
opinions that did not coincide with 
present policies if advancement could 
be hampered (Alexander, 1992). 
When analyzing effective teachers’ 
theoretical beliefs about reading and 
writing, Pouslon et al. (2001) reported 
differences were found according to 
years of teaching experience, type of 
teacher training courses they were 
involved in, and level of education.
Philosophical Opportunities
 I was fortunate to receive two 
of the best but very divergent literacy 
trainings after receiving my doctorate 
degree and during the middle of my 
professional career. One allowed me 
to become a Reading Recovery Teacher 
Leader (RRTL) and the other a Certified 
Academic Language Therapist (CALT). 
Although both are on contrasting sides 
of the theoretical spectrum, each 
allowed me to develop a more holistic 
understanding of all the intricate 
pieces that must work together to 
teach someone to read. I believe this 
occurred because the trainers required 
me to analyze and evaluate diverse 
theoretical and methodological 
perspectives. I learned early on 
that the only way I would grasp the 
information, which made me question 
everything I did, was by trying to keep 
a nonjudgmental attitude and connect 
what I was learning to all the children 

I had and currently was working 
with. These opportunities allowed 
my conceptual map or philosophy of 
reading to become more multifaceted 
but also more holistic.
 As I engaged more with people 
from both sides of the spectrum, I was 
greeted with comments and questions 
such as, “Why are you here?  I thought 
you were trained in …  program where 
you don’t believe in … ,” or “I can’t 
believe you went to the dark side,” 
or “Why would you even want to go 
to that training?” Although I never 
felt these remarks were intentionally 
being made to be unkind to me, they 
did open my eyes to the unilateral 
biased feelings that continue to fuel 
the Reading Wars.
Combining Theoretical Principles
 What I find interesting is that 
numerous research studies document 
we have yet to find one theoretical 
model ideology that can be executed 
with every person who needs to learn 
how to read. After reviewing multiple 
research studies on different reading 
methods tied to diverse theoretical 
models, Bond and Dykstra (1967) 
concluded that not one approach was 
superior to another. “Nothing worked 
everywhere, and everything worked 
somewhere” (Allington, 2002, p. 16). In 
Becoming a Nation of Readers (1985), 
the Commission on Reading stated, “It 
is incorrect to suppose that there is a 
simple or single step which, if taken 
correctly, will immediately allow a child 
to read … it is unrealistic to anticipate 
that some one critical feature of 
instruction will be discovered which, 
in place, will assure rapid progress in 
reading.” (p. 4)
 In a panel investigation 
of eleven reading scholars, which 
represented a broad, diverse range 
of research, beliefs, and philosophies 
of reading instruction, Flippo (1998) 
asked what would make learning to 
read challenging and what would 
facilitate learning to read. All of the 
participants agreed that “there are 

[were] no absolutes when one deals 
with learning and children-even the 
best practices can sometimes be 
overdone, and even what appears on 
the surface to be a poor practice is 
sometimes not unreasonable under 
certain circumstances” (p. 38). “No 
one in the reading field would say that 
there is only one way to do things, 
let alone one way to teach reading” 
(Flippo, 1999, p. 2). “The sheer volume 
of ongoing neuroscience, cognitive 
science and social science research 
on literacy development is evidence 
that there is more to learn and explore 
when it comes to teaching all students 
to read” (Strauss, 2018). 
 Instead of trying to find 
one theoretical perspective we 
can all follow, various agencies and 
researchers have identified that the 
focus should be on the developmental 
needs of our learners.  In 2008, Cole 
reported that we needed to understand 
that students were too diverse in their 
knowledge, abilities, skill development, 
interests, and cultural backgrounds to 
have a one-size-fits-all model when 
teaching them to read (ILA, 2019). 
Both leading organizations in the field 
of literacy agree. According to the 
Knowledge and Practice Standards for 
the Teaching of Reading, “Different 
kinds of reading and writing difficulties 
require different approaches to 
instruction. One program or approach 
will not meet the needs of all students” 
(International Dyslexia Association, 
2018, p. 6). Similarly, the ILA (2019) 
cited Connor and Morrison’s (2016) 
review of studies which indicated 
that if one wants to close the 
achievement gaps across racial, 
ethnic, socioeconomics, identity, and 
culture (Strauss, 2018), schools must 
consider the individual needs and 
strengths of children and personalize 
tiered instruction (Hoover, 2020).  “Any 
reporting or reform that ignores this 
is missing or misrepresenting reality” 
(Strauss, 2018, p. 5).
 Studies that have combined 
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theoretical principles by infusing 
differing instructional approaches, 
according to the student skill 
development, have been positive. In 
2000, Juel and Minden-Cupp found 
that children who entered first grade 
with few literacy skills benefited from 
a heavy dose of hands-on phonics and 
phonemic awareness activities while 
children who had “middle-range” 
literacy skills grew more through 
reading trade books and writing texts. 
It was recommended that “differential 
instruction requires a knowledgeable 
teacher” (p. 488). Connor, Morrison, 
and Katch (2004) found similar results 
when they studied first-grade students 
who were provided varied code and 
meaning classroom instruction based 
on their decoding and vocabulary 
skills. The first-grade children who 
entered school with weaker decoding 
skills achieved more in classrooms with 
teacher explicit decoding instruction. 
However, the children entering with 
more robust vocabularies made 
greater gains in classrooms with 
independent reading and writing 
activities. When Taylor, Pearson, Clark, 
and Walpole (2000) studied school 
and classroom factors related to 
primary-grade reading achievement, 
they reported finding a variety of 
useful data points. A trend found in 
almost all of the first and second-
grade classrooms of the most effective 
schools were teachers combining 
isolated explicit phonics instruction 
with scaffolding their students in 
generalizing these skills and other 
word strategies when deciphering 
an unknown word while reading 
connected text. When moderately 
accomplished teachers were 
compared to the most accomplished 
teachers in the amount of sight word 
practice they did with their children, 
more accomplished teachers were 
observed in this engagement. Phonics 
instruction, although implemented 
differently, continued in some of the 
most effective schools’ third-grade 

classrooms. Some third-grade teachers 
worked with struggling readers in 
small groups and taught them how 
to decode multisyllabic words as 
they were reading. Another school’s 
resource room teacher instructed their 
struggling readers in word families and 
scaffolded them in how to use these 
when coming to an unknown word 
when reading. Taylor et al. (2000) 
summarized their word recognition 
instructional findings by stating they 
found a pattern in that “the most 
accomplished teachers demonstrated a 
more balanced portfolio of approaches 
to assist in word identification” and that 
these were the only group of teachers 
“who demonstrate[d] the ability to 
help students apply the alphabetic 
principle to everyday reading tasks” (p. 
155). Another important finding from 
this study was that three of the four 
most effective schools implemented 
a yearlong staff development directly 
related to their early intervention 
program. 
Theoretical Dissection and 
Development
 Although we do not yet have a 
Holy Grail that can successfully teach 
all children how to read, Tracey and 
Morrow (2017) remind us that each 
theory is “influenced by those theories 
that preceded them and with which 
they coexist” (p. 14). It is through the 
process of being repeatedly dissected, 
modified, tested, and updated 
that “practice informs theory and 
theory informs practice in a circular, 
continuing set of relationships” (Clay, 
1998, p. 196).
Simple View of Reading
 A popular theoretical model 
named the Simple View of Reading 
(SVR) (Gough & Tunmer, 1986; Hoover & 
Gough, 1990) states that both language 
comprehension and word recognition 
“-and nothing more-are required for 
successful reading comprehension” 
(Hoover & Tunmer, 2020b, p. 35). 
Understanding what one reads “from 
printed text depends on the abilities 

to understand the language in which 
the text is written, and to identify 
the written words of that language” 
(p. 35). Hoover (2020) explains in an 
interview that the SVR is displayed as 
D x LC = RC to show that both decoding 
or word recognition (D) and language 
comprehension (LC) are required for 
reading comprehension (RC). Decoding 
is defined as the ability to read words 
quickly and accurately through 
using “letter-sound correspondence 
rules” (Gough & Tunmer, 1986, p. 7). 
Language comprehension is defined 
as the ability to comprehend the 
meaning of spoken words. Finally, 
reading comprehension is the ability 
to perceive words and obtain meaning 
from print. By multiplying D x LC, it 
demonstrates that one cannot have 
reading comprehension if he/she must 
compensate in either of these skills.
Even as the SVR continues to generate 
current educational policies and 
pedagogy (Rose, 2006), it is essential 
to note that it was “never intended 
as a complete theory of the cognitive, 
psychological, and ecological 
factors that contribute to reading 
comprehension,” but a model created 
to look into the “proximal causes of 
individual differences in reading” 
(Tunmer & Chapman, 2012, p. 454). 
There is more to study, and “there 
is much more to understand about 
reading than what is represented in 
the SVR” (Hoover & Tunmer, 2018, p. 
311). This is echoed by Solari, Terry, 
Gaab, Hogan, Nelson, Pentimonti, 
Petscher, and Sayko (2020) in that 
“science in the area of reading, as in 
every other discipline, is constantly 
evolving, and continuous scientific 
discovery in both early word reading 
and reading comprehension is 
necessary to move both research and 
practice forward” (p. S349). To support 
reading professionals in connecting the 
SVR to literacy instruction, Hoover and 
Tunmer (2020a) wrote a book titled, 
The Cognitive Foundations of Reading 
and Its Acquisition: A Framework with 
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Open Minds Create Opportunities
By Susan Perry
Applications Connecting Teaching and 
Learning. 
Active View of Reading 
 In 2020 and 2021, the ILA 
dedicated two volumes of the Reading 
Research Quarterly journal to the 
continued analysis of the Science of 
Reading (SoR). Together, the volumes 
contain 50 articles from various authors 
from diverse fields that support and 
critique the SoR while recommending 
future research (Goodwin & Jimenez, 
2020, 2021). One article by Duke 
and Cartwright (2021) provides an 
extensive examination regarding how 
the SVR relates to current research 
discoveries. A few of their findings 
included a concern regarding students 
who had reading difficulties that 
could not be documented under 
decoding/word recognition and/or 
listening/language comprehension. 
An example described students who 
had grade-level decoding and listening 
comprehension skills but still had 
difficulty comprehending (RAND 
Reading Study Group, 2002). The 
authors highlighted the importance 
of looking into reading difficulties 
that could be caused by “a mismatch 
between the knowledge assumed by 
the author/text (and teacher) and 
the knowledge of the reader.” (p. 4). 
Another topic they addressed was 
how the SVR was not addressing the 
higher-order self-regulatory skills 
such as cognitive flexibility, inhibitory 
control, working memory, planning, 
and attentional control, which had 
been found to contribute directly 
to reading and that, when limited, 
could possibly be the primary cause 
of a reading difficulty. After discussing 
several other findings, Duke and 
Cartwright conclude by cultivating a 
new reading theory called the Active 
View of Reading.
One Size Does Not Fit All
 Strauss (2018) stated, “our 
failure to teach all students to read 
is a failure of our ability to improve 
instruction that starts with well-

researched ideas and is molded 
by professional educators into 
individualized pathways to common 
outcomes: powerful literacies” (p. 5). 
Allow me to share a personal story. On 
October 22, 2020, at around 6:30 a.m., 
my son came running down our stairs 
shouting that something was wrong 
with his sister. As my husband ran 
into her room, he found our fourteen-
year-old daughter unconscious and 
convulsing on the floor. Although the 
emergency room doctor believed it 
was a single event, it occurred again 
one week later. After receiving the 
official diagnosis a few months later 
and being told medication worked 
exceptionally well, I thought we had 
the issue under control. Initially, she 
was given a drug that was well known 
due to its numerous research findings 
that supported its effectiveness for her 
age group.
 My daughter’s doctor was 
also the lead researcher on many 
of this drug’s research publications. 
After four months of continued severe 
side-effects, we had to change our 
plan of action. Our doctor said not 
to worry because there were many 
prescription options, and indeed one 
would work. After a few days of being 
on the second drug, she developed 
an allergic reaction and had to stop 
taking it. For those of you who do not 
know, patients cannot just stop taking 
epilepsy medication. As you slowly 
reduce one, you gradually increase 
the other. It can take weeks/months 
before you are cleared to start taking 
a new drug. By this point, my daughter 
was tired of the weekly changes in her 
medicine and did not want to take 
another pill. Unfortunately, that was 
not an option. We had to move on to 
drug number three, and it had more 
severe side effects than the first two 
prescriptions. It had to be taken in 
tiny doses and increased over a more 
extended period of time. It has been 
almost ten months since her first tonic-
clonic seizure, and we are still looking 

for the “right” drug and hoping for 
new treatments to be discovered.
Reading Physician
 What does this have to do 
with reading? Over the years, the 
field of medicine has learned that not 
all patients have similar symptoms or 
react to the same treatments equally. 
Physicians must be able to analyze 
illnesses from a variety of perspectives, 
and this requires they keep abreast 
of new treatments, medications, 
illnesses, etc. Reading teachers are 
very similar to doctors. Pressley, 
Allington, Wharton-McDonald, Block, 
and Morrow (2001) discovered that 
effective teachers were found to 
use a variety of educational and 
psychological theories, reflect and 
discuss reading development, and 
understand how to align instruction to 
theoretical principles. In 1976, Harste 
and Burke documented a link between 
teacher and student theoretical 
orientation when reading in that 
“student’s predisposition to apply one 
theoretical model over another will be 
[was] influenced by the instructional 
environment, i.e., the teacher’s 
theoretical orientation or model of 
reading” (p. 33; Poulson et al., 2001). 
Just as the field of medicine is intricate 
and multifaceted, Gough, Hoover, and 
Peterson (1996) stated, “Only a fool 
would deny that reading is complex. 
Reading clearly involves many 
subprocesses, and those subprocesses 
must be skillfully coordinated” (p. 1). 
Conclusion
 I am not suggesting that all 
reading professionals agree on the 
“one” best theoretical principle to 
follow when teaching someone to 
read. “The problems we face are too 
vexing to limit ourselves to a single 
methodology or epistemology” 
(Pearson, 2004, p. 244). Consensus 
would “dampen the combustive 
sparks of intellectual discourse and 
intellectual growth and that it could 
squelch productive debate and 
discussion” (Flippo, 1997, p. 43). 
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Good teachers enjoy getting “their 
teeth into the writing of those who 
challenge their expectations” (Clay, 
1998, p. 196). Having the ability to 
reflect and expand on various theories 
allows us to accommodate how we 
“see, think about, and respond” (Tracey 
& Morrow, 2017, p. 4) to instruction and 
interventions. The process increases 
our ability to “understand patterns 
of students’ learning and effective 
teaching” (Eggen & Kauchak, 2004, p. 
20). It is the teacher’s decision-making 
that helps students progress. Clay 
encouraged teachers to ask questions 
and continually investigate new 
reading theories and instruction. “I 
have never seen much value in talking 
to teachers only about ideas that 
confirm their present practice” (Clay, 
1998, p. 196). In the field of education, 
our physicians are teachers. 
 References - See page 22.
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The Joke’s on You...continued from page 1.
By Amy Thompson

Gradual Release of Responsibility
 Pearson and Gallagher (1983), 

building on the research findings  of 
Piaget, Vygotsky, Bandura, Wood, 
Bruner, and Ross, called this process of 
learning scaffolding. The focus moves 
from the teacher to the student through 
the gradual release of responsibility. 
The cognitive engagement shifts slowly 
and intentionally from the teacher 
alone, to the teacher modeling the 
joint practice between teachers and 
students, to independent practice by 
the students. The teacher also moves 
from assuming all of the responsibility 
for performing a task to students 
assuming all of the responsibility. 
Expanding upon Pearson and 
Gallagher’s research, Fisher and Frey 
(2013) developed a framework of 
this model moving from Focused 
Instruction (I do) to Guided Instruction 
(We do) to Collaborative Learning (You 
do it together) and finally Independent 
Learning (You do it alone).
Implementing the Gradual Release of 
Responsibility Framework

Begin by projecting a full riddle 
or poem for the class to see. Animal 
poems by Douglas Florian have been a 
great source of inspiration, particularly 
his book Mammalabilia. Read the 
poem together. 

Example:

I live in a house called a coop.
I have two legs, two wings, and a tail.
I eat worms and bugs and grains.

I lay eggs.

I am a……...

 
Then, model a Think Aloud (I 

do): “What is my inference? I think 
this is a chicken. What information did 
I use to make my inference? I know a 
chicken has 2 legs, 2 wings, and a tail. 
How good was my thinking? Do I need 

to change my thinking? Reading back 
over my poem, I have not used all of 
the clues. Chickens live in a house 
called a coop, and they eat worms, 
bugs, and grains. Finally, chickens lay 
eggs. Now I have checked all of my 
clues, and the chicken fits them all. 
Do I need to change my thinking? No, 
because a chicken fits all of the clues 
given.”

After modeling the process of 
inferring using a Think Aloud, project 
more riddles, one at a time, that the 
class can answer together with your 
scaffolding (We do). Once students are 
correctly inferring continuously, move 
to progressively more difficult poems 
for the students to work on together 
in groups (You do it together). Before 
students work in groups, be sure to 
incorporate marking up the text to 
show text evidence supporting the 
correct inferences. Students should 
circle or underline the text evidence 
they find to support their answers. 
After groups finish a set of 3-4 poems, 
bring the class back together to discuss 
the answers and text evidence. After 
discussion of all poems, students are 
ready to complete one inference on 
their own as an exit ticket (You do it 
alone).
Enhance Your Lesson with Writing

 As an extension to this lesson, 
allow your students to create their 
own riddles or poems to try to stump 
the teacher and their class. This 
extended activity can be completed 
either in small groups or individually. 
In small groups, students write 
collaboratively to co-construct their 
own poems or riddles. I encourage 
my students to use challenging clues. 
You can scaffold from small groups to 
individual projects where students 
write their own poem or riddle with 
clues. The poems can be based on a 
theme or topic that you are studying 
in order to integrate the content 
areas such as math, science, or social 
studies. After students have created 
their own poems or riddles, choose a 

few poems to share every day to keep 
the inferring with text evidence going!
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Continued from page 8.
By Anistyn Nolte
.... die on the cross for us, sin would’ve 
stained us forever. We wouldn’t have 
the opportunity to go and live eternally 
in Heaven with our Savior. I think this is 
the greatest trait that any hero could 
have.
 Isaiah 9:6 states,”... and his 
name shall be called Wonderful, 
Counsellor, The mighty God, The 
everlasting Father, The Prince of 
Peace.” Jesus is all of this and more. 
Like all heroes should be, Jesus is 
loving, humble, and willing to sacrifice 
himself for others.

Continued from page 10.
By Sabina Day

Continued from page 9.
By Bryleigh Myers

...

...for it. She didn’t bash me about it she actually comforted me and said she 
was there for me. I kept the promise I made to myself, too, because of her I 
am just about a year self-harm free, and l am so proud of myself. l wouldn’t be 
where I am today without Ms. Monk. I wouldn’t have the good mental health 
and confidence in myself I have now without her either. I know for a fact that if 
she hadn’t taken time out of her life to help me, check on me, and care for me 
that I would have killed myself, no doubt.
 I’ve told you about who other people choose as their hero. Most people 
choose people who are bold, inspire them. Some even choose famous celebrities. 
Some people probably even choose teachers like I did. Their heroes may have 
inspired them, given birth to them, or even changed their lives. Nevertheless I 
know that unlike some celebrity or parent, my hero didn’t just change their life. 
Nevertheless, I know that unlike some celebrity or parents, my hero didn’t just 
inspire me or change me, she saved me. She saved my life, and for that, I am so 
thankful. My heroes not very well known; she’s actually no better known than 
you or me, but she’s still the best hero to ever exist. I hope one day I can be 
like her and put aside my time to help someone who needs it just like she did 
for me. Ms. Ashlea Monk is my hero. She’s admirable, courageous, and has too 
many noble qualities to count. For all these reasons, Ms. Monk is an extravagant 
teacher and hero. I’ve found my hero.  Have you?

... earned today. Even though I’ve 
been drilled to work hard to succeed, 
I am also reminded that failure is 
expected in life, and if I receive it, then 
there isn’t anything wrong with that. 
She also prompts me to recognize 
that I will sometimes be treated 
differently in the world, no matter 
where I go. Because of my heritage 
and my gender, my experiences wilI 
differ from those surrounding me. l ‘ve 
already seen this take place in life, and 
I’ve noticed it ever since I was a young 
girl. Even so, the motivation that my 
mother has influenced on me will take 
the negative thoughts and actions 
that I have and will receive and place 
them behind me. What is more than 
her propelling me into a stable future 
is her constant awareness of my 
mental health. Young women like me 
are more likely to have an unbalanced 

self-image about themselves. There 
are many times in my life where I have 
looked in the mirror and was ashamed 
of what I saw. I didn’t like the shape 
of my body, and maybe my grades 
weren’t the best; I didn’t have a social 
life that l was proud of. There were 
so many things about myself that I 
hated that I could go on for days telling 
someone about them. But when my 
mother talked to me about these 
things, she restored and reshaped my 
confidence. Her convincing me that I 
was beautiful, smart, and deserving of 
happiness made me truly believe that 
I was worthy of those things. Mothers 
can do glorious things. and her being 
there for me is a glorious thing itself
 My mother, for all that she is, 
is my hero. When one walks outside. 
they don’t realize how lucky they are 
to breathe the air. listen to the birds 

chirping, or to even walk on their 
very own legs. As a human race, the 
things we take advantage of is an 
agglomeration. We pass life by so fast 
that we fail to realize that the little 
things do, indeed, matter. And while 
we are doing this we find ourselves 
without a hero, because we failed to 
recognize them early on. The ones 
who nurture us, protect us, and call us 
out on our wrongs are the true heroes. 
But most of all, heroes are the people 
who see every flaw you own, and they 
love you anyway. Heroes inspire others 
to be the best version of themselves. 
It doesn’t matter if you’re white, black, 
hispanic, LGBTQ+, straight, or your 
religious or non-religious affiliation; 
we all have our own heroes in our 
lives, and we only need the courage to 
accept them.
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