	Slide 1
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 2
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 3
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 4
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 5
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 6
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 7
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 8
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 9
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 10
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 11
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 12
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 13
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 14
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 15
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 16
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 17
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 18
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 19
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 20
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________

	Slide 21
	

	___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________



image4.emf


Formative assessment gives teachers information that 

they can use to inform their teaching and improve 

learning while it is in progress and while the outcome 

of the race can still be influenced.



Laura Greenstein
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Formative assessment gives teachers information that they can use to inform their teaching and improve learning while it is in progress and while the outcome of the race can still be influenced.

Laura Greenstein















Formative assessment:  Focuses instruction on informed priorities. 

Allows for customized learning.

Encourages teachers and students to work together toward achievement

Increases student engagement and motivation

Increases coherence between curriculum, instruction and assessment.
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Formative Assessment for ALL!
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Teachers tend to do most of the talking in a classroom.  Effective student engagement with interaction balances teacher talk with student talk.  Learning is more effective when students have the opportunity to participate in the lesson by discussing ideas and information.  If students don’t verbalize, students don’t internalize.

Typical Question and answer session: Beach ball questioning.  Teacher may ask 3 or 4 questions, but only a few eager students get to demonstrate active cognitive engagement with the task.  Teacher gets very little feedback from the others and don’t get an accurate assessment of what the others have learned until it is too late.  Too many students are sitting and either passively or actively disengaged, giving no indication of what they have learned.  They have learned to fly beneath the radar and are well on their way to falling through the cracks. 

Average Class: Teacher Talks 80% of the time

60 minute class

Teacher Talk = 48 minutes

Student Talk = 12 minutes

30 students in class

24 seconds for each student to practice academic language!
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Using Formative Assessments and 

Engaging Teaching



Emphasize problem-based learning



Permit student choice and initiative



Encourage depth rather than breadth



Require student thinking (apply, analyze, evaluate, 

create)



Offer multiple levels of challenge



Designed to be relevant and authentic
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Using Formative Assessments and Engaging Teaching

Emphasize problem-based learning

Permit student choice and initiative

Encourage depth rather than breadth

Require student thinking (apply, analyze, evaluate, create)

Offer multiple levels of challenge

Designed to be relevant and authentic













How many match sticks in a pine tree? (MDC)  How many meatballs to make a sauce pot overflow? (Dan Meyer)  Book on Holocaust: Night:  Different view points 
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Hold Ups!



White boards



Great way to hold ALL students accountable for the 

work.  



Students are actively involved in assessment and the 

teacher receives immediate feedback.  



When the students answer by holding up their answer, 

the teacher can quickly determine who is 

understanding and who needs help.
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Hold Ups!

White boards

Great way to hold ALL students accountable for the work.  

Students are actively involved in assessment and the teacher receives immediate feedback.  

When the students answer by holding up their answer, the teacher can quickly determine who is understanding and who needs help.















True/not True hold up cards

Multiple choice hold up cards

Emotion hold up cards

Red, Yellow, Green

Content related hold up cards

Laminated content related charts

When we think about a traditional question and answer session where 3 or 4 hands go up, what does that say about the students who do not have their hands up?  Instead use engagement strategies that have all students provide you with evidence of cognitive engagement.

These are interaction based activities where every student reflects on the prompt and holds up something to indicate the response.  Studies indicate that hold up cards are usesful for improving participation and on task behavior and the teacher provided more feedback than in a traditional question and answer session.



Whiteboards:  variations; plates, laminated construction paper.



Selected response hold up cards.  Use a selection of relevant choices that are prepared before hand:  Examples: Fact/opinion; Young children you could do facial expressions; seasons or yes/no cards.  True/ not true can be used in all content areas.  Different levels.  Can use a statement that might not be black/white true not true.  “The American Revolution was caused by taxation by the British.”  Discussion:  Is there a way to make the statement more true? Are there exceptions?  All sorts of ways to use this to get at higher level thinking.

Multiple Choice Holdups:  What is different about this and a worksheet that has multiple choice questions is you can create questions that can have students come to a different conclusion and still be right.  They just have to defend their choice:  Example:  Which of these is the most practical unit for measuring a pet?  Or Which of these government systems leads to a more peaceful society?



Number card hold ups:  Which number is greater?  What are the common multiples?  Which is a prime number?  What is the GCF or LCM?  In elementary you could have a variation with a laminated 100 chart and students would circle answers with a dry erase marker.



Processing cards:  Red, Yellow, Green during activity or lesson.  And others : Ready to Share or Still Thinking.

Example of Content Related Cards:  Cards with 3 branches of Government:  Use as a review over the concepts or to get at higher level thinking:  Which branch is also called Congress?  Which branch has people appointed by the President and approved by the Senate?  Which of these branches plays the biggest role in ensuring balance of power?  Be ready to defend.



Like the 100’s chart other grade levels and disciplines have charts that would be useful laminated for use in the class:  periodic table, timeline, map, etc.  All could be for student use or ongoing formative assessment.

  





8





Hold Ups!
- vinbom

ot ol A s sl
=
T
e

e st e byl i v
L
et





image9.emf
On the Spot!



On the spot student engagement techniques allow the 

teacher to quickly gauge the depth of student 

understanding of concepts being taught.  



They are activities that require little or no advance 

preparation. 



You can insert several in a lesson the minute you 

notice students starting to disengage.
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On the spot student engagement techniques allow the teacher to quickly gauge the depth of student understanding of concepts being taught.  

They are activities that require little or no advance preparation. 

 You can insert several in a lesson the minute you notice students starting to disengage.

















On the spot student engagement techniques allow the teacher to quickly gauge the depth of student understanding of concepts being taught.  They are activities that require little or no advance preparation.  You can insert several in a lesson the minute you notice students starting to disengage.



We realize that there will be times that teachers need to present new information and deliver content through direct instruction.  I am not saying that you use stand and deliver not stop.  We don’t want our students to become those listening objects that we discussed earlier.  But when delivering the new information during direct instruction, teachers stop several times during the instruction and allow students time to process and interact with the material being presented.  The goal would be to move back and forth from delivering content to obtaining evidence that student are engaged and are understanding and analyzing the content.  Consider every 8 – 10 minutes an appropriate amount of time before you would need to stop and allow students to process.



As teachers we assume students know how to take notes.  Effective notetaking is a learned skill and it is important that we take the time to support students in developing it. 



 Two different spectrums.  One student who tries to write everything, “I struggle with writing too much down when taking notes.  I need to work on summarizing and putting it into my own words.”  On the other hand, we have students who write little to nothing.  They either give up or assume that the teacher will stop and let them know when something is important enough to write down. 



 Research tells us that students’ performance can improve with effective notetaking and that students who process and repackage what they hear using notes in the form of a summary or visual do better than those that take notes verbatim.  
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

Think-Pair-Share



Quick-Write



Quick-Draw



Chalkboard Splash



Thumbs Up/Down



Ranking



Numbered Heads Together
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Think-Pair-Share:  1.  Ask students to reflect on a prompt. Give them a brief amount of time to formulate a response.  2.  Ask students to turn to their assigned partner.  3. Ask them to discuss their responses.  Example of prompt:  Predict what the main character will do next and be able to explain why.



Quick-Write:  1.  Select a prompt you would like students to address.  2.  Give students a short amount of time to write their reflection on topic.  3.  Follow up with some sort of discussion technique.  Example:  For the next 3 minutes, jot down your reflections on how the earth’s shifting plates my have directly affected the landscape where you live.



Quick-Draw:  1.  Select a big idea or major concept within your lesson.  2.  Ask students to reflect on the meaning of the concept and create a visual image that represents the concept.  3. Have students share and explain their drawing either in a small or large group.  Example:  In a study of renewable energy, students might do a quick draw of the term Sustainability.



Chalkboard Splash:  1.  Create a sentence starter, prompt or question that you want students to see all of their peers responses.  2. Students generate response and then copy them in a designated place (chalkboard or white paper).  3.  Students walk and look at responses and jot down similarities, differences and surprises. 4.  Students share what then noticed in small group and then in large group.  Example:  Describe the character traits of a character from a novel.   What is the most important thing we have learned today about….?



Thumbs Up/Down:  Quick vote yes or no.  Allow students to put thumbs sideways for a statement that might be neither true or false depending on the rationale.  Have students defend their actions.  Be sure and follow through and not get in too big of a hurry and allow all students to vote.  Example:  1 is an example of a prime number.



Similes:  Similes compare two unrelated things.  Process:  1.  Create similes using some of the topics you are studying.  2.  Ask students to form and explanation for how the simile might be true. 3.  After similes have been modeled a few times, ask students to create similes based on the topics they are studying.  Example:  We have been talking quite a bit about Thomas Jefferson today.  I want you to think about and jot down a simile using something you learned about Thomas Jefferson.  Sentence Starter:  Thomas Jefferson was like ___________ in that ___________.



Ranking:  Ranking requires students to analyze the topic and justify the reason for assigning the ranking.  1.  Select a concept within your lesson that can be ranked.  2.  Ask students to rank according to set criteria.  3.  Students give justification for ranking.  4.  Share in small or large group. Example:  After a study of moon and space travel, students were provided with a list of 15 items.  Students had to rank the items they would take based on the items usefulness.  



Numbered Heads Together:  In this activity all students are held accountable for being ready to relay information learned during a group activity.  It is a way of ensuring participation and cognitive engagement during the activity.  1.  Before beginning the activity group members count off.  2.  Inform that all group members need to be ready to present the information.  3. During the presentation part of the activity, call out a number for the team member that will be presenting. Because they don’t know who will present in advance, all group members are equally responsible for knowing the information discussed.  
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Let’s Move!



Research shows that movement is linked to memory 

and learning. 



The fact that most of our learning environment calls 

for students to sit still and silently for long periods of 

time is a recipe for disengagement.  



The use of movement in a lesson will enhance learning 

for students while providing evidence of active 

participation and cognitive engagement.  
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Let’s Move!

Research shows that movement is linked to memory and learning. 

 The fact that most of our learning environment calls for students to sit still and silently for long periods of time is a recipe for disengagement.  

The use of movement in a lesson will enhance learning for students while providing evidence of active participation and cognitive engagement.  
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Let’s Move!



Line-ups or Inside-Outside Circles



Laundry Day



Role-Play



Carousel Brainstorming



Tweet
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Line-ups or Inside-Outside Circles

Laundry Day

Role-Play

Carousel Brainstorming

Tweet













Line-Ups or Inside-Outside Circles:  This activity allows students to get out of their seats and share responses with others in the classroom.  1.  Prepare discussion prompts.  Allow students to see the prompt and reflect on them, jot down notes, bring books etc before beginning Line-Up.  2.  Students stand in 2 parallel lines of the same length or in 2 concentric circles.  They face the person opposite them.  3.  Students discuss the first prompt with the person they are facing.  4.  Give an attention getting signal and then on line only moves 2 to the left so each person is facing a different person.  5.  Discuss next prompt.  Continue.  As students are discussing move along to get a feel of their levels of understanding.



Laundry Day:  Laundry Day is a formative assessment strategy where students "clean up" what they don't know about a topic. Students select a laundry detergent (Tide, Gain, Bold, and Cheer). These will be their cooperative learning groups to improve, reinforce, or enrich their understanding of the lesson. Students select the Tide detergent if they feel the information is a tidal wave coming down on them. Gain is the detergent selected by students who understand the basics, but need more assistance. Students select the Bold detergent if they are confident with the material, but they have a few questions. Cheer represents the students needing enrichment activities for the unit of instruction. Each detergent is scaffolded for student success and represents a readiness level for the assessment.





Role Play:  Role-plays work well for history, but also for other subjects.  Example:  Science: Particle theory of matter.  Students get into small groups and use their bodies to demonstrate what a molecule might look like in a solid, then liquid, the gas.  Nervous system model.  Students became different parts of the nervous system to “carry” a message to a different part of the body.  Vocabulary:  students can act out new vocabulary words.  Game:  Students act out a word and class has to guess what the word is. (Good place to use hold-ups).  



Carousel Brainstorming:  Powerful summarizing activity that engages all learners.  Students “carousel” from chart to chart, record ideas that show their understanding of a topic.  1.  Create a list of open ended questions about your big topic.  Write each one on a different sheet of chart paper.  Number the charts.  2.  Form groups of students so there are as many groups as charts.  Example:  If you have 5 charts, you have 5 groups. Form groups by having students count off from 1 to 5.  Students move to that number chart to begin.  3.  Give each group a different color marker.  Students will respond to the question on their chart.  4. After a short time, students will carousel to the next chart.  Continue until students have been to all charts.  Explain to your students that they can read what the other group wrote, but may not copy what was said.  If they can say it in a different way that would be ok. (Language development).  You can follow us the activity with discussion or having the students write a brief essay that notes relationships, summarizes or makes comparisons.   Teacher can also use this as a way to point out gaps in understanding. 

Topics for Carousel Brainstorming:  Shapes, Animals, Word Study, Analyzing Graphs, Story Elements, Comparing Fairy Tales, Expanding sentences, Character analysis, Comparison of body systems, presidents, A war (causes, effects, historical figures, etc)  This could easily be used as a prewriting activity.



Tweet:  Using post-it notes and a section of your bulletin board, students “tweet” about the lesson.  Things they learned or things they have questions about.
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
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3-2-1 Exit Slip

3X Summarize

3 Things

Be the Illustrator

Postcard















3-2-1 Exit Slip:  Write 3 things your learned.  Write 2 things you still want to know.  Write one question you still have.



3X Summarize:  Students write 3 different summaries.  1: 75-100 words.  2. 30- 50 words  3. 10 – 15 words



3 Things:  List 3 things that a fellow student might misunderstand about the topic.



Be the Illustrator:  Read a portion of a story to the students and without showing them any illustrations, have them illustrate the story.



Postcard:  Have the students write a postcard as a character in the story to another character in the story discussing the events that occurred.
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Often teachers are talking and 
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Mackenzie, 8

th

grade student


Microsoft_Office_PowerPoint_Slide15.sldx
Often teachers are talking and explaining while students are writing, and the students miss what the teacher is saying because they are so focused on copying the notes.

Mackenzie, 8th grade student















We realize that there will be times that teachers need to present new information and deliver content through direct instruction.  I am not saying that you use stand and deliver not stop.  We don’t want our students to become those listening objects that we discussed earlier.  But when delivering the new information during direct instruction, teachers stop several times during the instruction and allow students time to process and interact with the material being presented.  The goal would be to move back and forth from delivering content to obtaining evidence that student are engaged and are understanding and analyzing the content.  Consider every 8 – 10 minutes an appropriate amount of time before you would need to stop and allow students to process.



As teachers we assume students know how to take notes.  Effective notetaking is a learned skill and it is important that we take the time to support students in developing it. 



 Two different spectrums.  One student who tries to write everything, “I struggle with writing too much down when taking notes.  I need to work on summarizing and putting it into my own words.”  On the other hand, we have students who write little to nothing.  They either give up or assume that the teacher will stop and let them know when something is important enough to write down. 



 Research tells us that students’ performance can improve with effective notetaking and that students who process and repackage what they hear using notes in the form of a summary or visual do better than those that take notes verbatim.  
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Graphic organizers



www.readingquest.org 



www.readwritethink.org
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Graphic  Organizers:  Study about guided notes or teacher prepared handouts with cues for filling in information.  These student guides positively affected learning and note-taking accuracy.  Lot of them out there 

www.readingquest.org and www.readwritethink.org



16





Graphic organizers
swwwireadingquest.org.
ewwwareadwritethink.org





image17.emf
Notes!



Confer, Compare, Clarify



Picture notes



Lecture T-Chart



The 3-Sentence Wrap-Up



Pause, Star, Rank



Debate Team Carousel


Microsoft_Office_PowerPoint_Slide17.sldx
Notes!

Confer, Compare, Clarify

Picture notes

Lecture T-Chart

The 3-Sentence Wrap-Up

Pause, Star, Rank

Debate Team Carousel













Confer, Compare, Clarify:  This allows students to read each other’s notes, make comparisons and add to their own notes.  1.  Students work in pairs.  Confer:  Get together and share a 1 sentence summary of what they believe was the most important part of the presentation.  Compare:  Students read each others notes and compare what they wrote with their peers.  Students are encouraged to “borrow” ideas from their peers and add to their own notes.  Clarify:  Students record any questions they may have in regard to the information that was presented. 2. Pairs of two join another pair becoming a group of four.  Group shares any questions from the clarify piece.  3.  Students record any questions from clarify that could not be answered on a Chalkboard.  4.  Address any questions that were recorded before moving on.



Picture notes:  Way for students to stop and process what they have learned.  They are meant to go along with written notes, not to completely replace them. 1.  Select strategic pause points during your presentation- points where students will stop, process what they have learned and draw a picture that illustrates the concepts.  Emphasize skill in drawing is not what is important.  2.  Have students share with a peer.  Circulate to address any questions they may have.  3.  Toward the end of the lesson have the students consolidate what they have learned into a big picture with a summary statement written below the picture.  



Lecture T-Chart:  Students take notes in the left-hand column and then during a pause point, they sum up their notes in the right hand column.  The T-charts are also a reminder for the teacher to pause and give students time to process and summarize thinking.  Allow time for students to share and write questions on a chalkboard splash.



The 3-Sentence Wrap-Up:  1.  At the end of your presentation, have students summarize it using 3 sentences.  This makes students be selective and determine what is most important.  It requires students to sift out the most important information and sum up their understanding in a concise way.  2.  Have student share in some way.  (Extra:  Boil it down)



Pause, Star, Rank:  1.  At the end of a presentation, students review their notes and place start next to the most important concepts.  2.  Select the 3 most important things they starred and write a summary sentence for each one.  3.  Rank the summary sentences 1 – 3 in order of importance by numbering.  4.  Students share what they starred and ranked either in small group, large group or chalkboard splash.



Debate Team Carousel:  Create a prompt that requires students their judgment and content presented to take a side. Example:  Do you think nationalism did more to unite the country’s citizens or divide them?  Should the use of birdfeeders be banned?   Should citizens be required to vote? Give prompt to students.  1.  Give each student a copy of the debate team carousel. Ask each student to record their judgment and reasoning in the first box. 2.  Students pass their papers to the right, read and write a supporting rationale that goes along with their peer’s judgment – even if they don’t agree.  3. Students pass their papers to the right, read what has been written in the first 2 boxes and then add something that might be used in an opposing rationale – even if they would not be opposed.  4.  Students pass their papers to the right again and add their own true opinion with their rationale.  5.  Give papers back to the original student.  6.  Ask students to share reasons both for and against the topic.
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What is your 3 word sentence?
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Anticipation Guide

1.

Formative assessment is done at the end of the 

learning process.

2.

Formative assessment and instruction go hand-in-

hand.

3.

Students are graded on every formative assessment.

4.

Formative assessment can help teachers differentiate 

instruction.

5.

Formative assessment can influence student 

engagement.
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Anticipation Guide

Formative assessment is done at the end of the learning process.

Formative assessment and instruction go hand-in-hand.

Students are graded on every formative assessment.

Formative assessment can help teachers differentiate instruction.

Formative assessment can influence student engagement.













Read the statements.  Decide agree or disagree.  Keep you answers private.  - No discussion.  

 Session Goals: 

What are formative assessments?

How can using formative assessments impact student learning and student engagement?

Participants will experience several quick, low-prep assessments 

Teachers will leave with at least 3 assessments they can add to their current assessment toolbox.



If doing this with students.  You would have students complete BEFORE teaching the lesson.  They would write down their responses and turn them in to you.



Discussion:  What would an anticipation guide do for students?  What would it do for teachers?
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Anticipation Guide

Formative assessment is done at the end of the learning process.

Formative assessment and instruction go hand-in-hand.

Students are graded on every formative assessment.

Formative assessment can help teachers differentiate instruction.

Formative assessment can influence student engagement.













Read the statements.  Decide agree or disagree.  Keep you answers private.  - No discussion.  

 Session Goals: 

What are formative assessments?

How can using formative assessments impact student learning and student engagement?

Participants will experience several quick, low-prep assessments 

Teachers will leave with at least 3 assessments they can add to their current assessment toolbox.



If doing this with students.  You would have students complete BEFORE teaching the lesson.  They would write down their responses and turn them in to you.



Discussion:  What would an anticipation guide do for students?  What would it do for teachers?
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What is Formative Assessment?



Takes place during the learning process



Informs both teachers and students



Allows teachers to adjust instruction



Involves students



Cannot be separated from the 

instructional process



Classroom assessment for learning


Microsoft_Office_PowerPoint_Slide3.sldx
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Takes place during the learning process

Informs both teachers and students

Allows teachers to adjust instruction

Involves students

Cannot be separated from the instructional process

Classroom assessment for learning















What is Formative Assessment?
*Takes place during thelearning process
*Informsboth teachersand students
«Allowsteacherstoadjust instruction
*Involvesstudents

*Cannot beseparated from the
instructional process
*Classroom assessment for learning





